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                                          Abstract 
Although studies on Islamic Religious Education curriculum 
development have been widely conducted, research specifically 
examining teachers’ strategies within school-level practices 
remains limited. This study investigates teachers’ strategies in 
developing the Islamic Religious Education curriculum at the 
junior high school level. This study employs a qualitative 
approach with a case study design, with data collected through 
interviews, observations, and document analysis. The findings 
reveal that teachers’ curriculum development strategies 
encompass four main stages; in-depth understanding of the 
curriculum, systematic instructional planning, contextualized 
teaching implementation, and continuous evaluation. In 
addition, this study identifies supporting factors, including 
teachers’ professional competence, institutional support, and the 
availability of facilities and infrastructure, as well as constraining 
factors such as limited instructional time and diverse student 
abilities. These findings highlight the strategic role of teachers in 
ensuring the effectiveness and relevance of the curriculum to 
students’ needs. This study contributes to the development of 
Islamic education curriculum discourse by emphasizing the 
importance of teacher-centered strategies in dynamic educational 
contexts. 

 
INTRODUCTION 

Curriculum is a fundamental component of the education system, as it serves 
as the primary framework guiding the learning process (Adrivat et al., 2024; 
Akmaliyah et al., 2021). In the context of Islamic Religious Education, the curriculum 
is not only oriented toward the acquisition of cognitive knowledge but also 
emphasizes the development of students’ religious attitudes and character in a 
holistic manner (Latifa et al., 2022; Suri & Chandra, 2021). Therefore, the 
development of the Islamic Religious Education curriculum requires an adaptive and 
contextual approach to address students’ needs amid dynamic social changes and 
evolving educational policies. Teachers play a strategic role in curriculum 
development, as they function not only as implementers but also as curriculum 
developers at the practical level (Engkizar et al., 2026; Hasan et al., 2025; Masani & 
Fabanjo, 2026). Islamic Religious Education teachers are required to translate the 
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curriculum into instructional planning and learning practices that are relevant, 
innovative, and meaningful. Previous studies indicate that the success of curriculum 
implementation is largely determined by teachers’ professional competence, 
creativity, and adaptive capacity in responding to diverse student characteristics and 
learning environments (Dudung, 2018; Engkizar 2025; Han & Abdrahim, 2023; 
Yusnita et al., 2018). 

In the context of contemporary education, the demands for curriculum 
development have become increasingly complex due to technological advancements, 
globalization, and changes in student characteristics. The curriculum is no longer 
static but dynamic, requiring continuous development to remain relevant to current 
needs. This condition requires Islamic Religious Education teachers not only to 
understand the curriculum normatively but also to integrate Islamic values with 
contextual, inclusive, and character-oriented learning approaches (Engkizar et al., 
2024; Syaifudin et al., 2025). 

Furthermore, the development of the Islamic Religious Education curriculum 
faces various practical challenges in the field, such as limited instructional time, 
heterogeneous student abilities, and varying levels of institutional support. These 
conditions require teachers to adopt appropriate strategies to ensure that the 
designed curriculum can be implemented effectively. Therefore, understanding 
teachers’ strategies in curriculum development becomes essential, particularly within 
real school contexts (Defriyanto et al., 2026; Htay et al., 2025; Masani & Fabanjo, 
2026). 

However, studies specifically examining teachers’ strategies in Islamic Religious 
Education curriculum development within school-level practices remain limited, 
especially at the junior high school level (Az-Zahra et al., 2025; Kassymova et al., 
2025). Most existing studies tend to focus on general curriculum implementation 
without deeply elaborating on the strategies employed by teachers in developing the 
curriculum in real educational settings. This limitation highlights the need for more 
contextual and practice-based research. 

Based on this background, this study aims to examine in depth teachers’ 
strategies in developing the Islamic Religious Education curriculum by employing a 
qualitative approach with a case study design at the junior high school level. This 
study is expected to contribute theoretically to the development of Islamic education 
curriculum studies and practically to support teachers and policymakers in improving 
the quality of Islamic Religious Education learning in schools. 
 
METHODS 

This study employed a qualitative approach with a case study design to explore 
teachers’ strategies in developing the Islamic Religious Education curriculum within a 
real school context. A case study design was selected to enable an in-depth 
understanding of practices, processes, and contextual factors influencing curriculum 
development at the institutional level. The study was conducted in a public junior 
high school in Indonesia. Research participants were purposively selected based on 
their roles and involvement in curriculum development, including the school 
principal, the vice principal for curriculum affairs, and teachers of Islamic Religious 
Education (Engkizar et al., 2025; Ummah et al., 2025). Data were collected through 
semi-structured interviews, participant observation, and document analysis. The 
researcher served as the primary instrument, supported by interview guidelines, 
observation protocols, and documentation tools to ensure systematic data collection 
(Baxter & Jack, 2015; Brennen, 2021; Shuhufi & Purkon, 2023). 

Data analysis was carried out using an interactive model involving data 
condensation, data display, and conclusion drawing and verification. This process 
was conducted iteratively to ensure a comprehensive understanding of emerging 
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patterns and themes. To ensure the trustworthiness of the data, source triangulation 
and method triangulation were applied by comparing information obtained from 
different participants and data collection techniques (Engkizar et al., 2025; Lim, 2025; 
Neale, 2024; Pohontsch, 2019). 

 
RESULT AND DISCUSSION 

The findings of this study reveal that teachers possess a well-developed 
understanding of the Islamic Religious Education curriculum, which encompasses 
not only its formal structure but also its philosophical and pedagogical foundations. 
This understanding includes clarity regarding curriculum objectives, core 
competencies, basic competencies, and guiding principles of curriculum development 
(Rohmah & Roqib, 2024; Saputra, 2023; Sutrisno & Nasucha, 2022). Such 
comprehensive knowledge enables teachers to interpret the curriculum beyond its 
written form and to adapt it to the specific learning needs of students. In this 
context, teachers are not merely curriculum implementers but also active interpreters 
who translate curriculum frameworks into meaningful educational practices. This 
finding suggests that conceptual mastery of the curriculum is a prerequisite for 
effective curriculum development at the classroom level (Hussin & Tamuri, 2019; 
Wakifah et al., 2023; Zarkasyi, 2020). 

In relation to the planning phase, the study shows that teachers engage in 
systematic and reflective processes when designing instructional activities. 
Instructional planning is carried out through the development of structured learning 
documents, including syllabi and lesson plans, which are aligned with curriculum 
standards while remaining responsive to students’ characteristics (B & Elihami, 2021; 
Hendawi et al., 2024; Putri et al., 2022). Teachers demonstrate the ability to integrate 
religious values into instructional objectives, learning materials, and assessment 
strategies. This integration reflects a deliberate effort to ensure that the curriculum 
does not function solely as an academic guideline but also as a medium for value 
internalization. Furthermore, planning is not treated as a static administrative task but 
as a dynamic process that involves continuous adjustment based on classroom 
realities. 

The implementation of the curriculum reflects a shift from teacher-centered 
instruction toward more interactive and context-based learning practices. Teachers 
employ a variety of instructional strategies that encourage student participation, 
critical thinking, and the application of knowledge in real-life situations. Learning 
activities are designed to create an environment that supports both intellectual 
engagement and moral development (Lee & Kim, 2019; Marhamah, 2022; 
Matsuyama et al., 2019). As a result, students are not only able to understand 
religious concepts cognitively but also demonstrate their application in daily 
behavior. This indicates that effective curriculum implementation requires alignment 
between instructional methods, learning objectives, and the broader goal of character 
development. 

In addition, the findings highlight that the success of curriculum development 
is significantly influenced by a combination of supporting and constraining factors. 
Supporting factors include teachers’ professional competence, which allows them to 
design and implement adaptive learning strategies, as well as institutional support that 
facilitates access to resources and encourages collaborative practices. Adequate 
facilities and infrastructure also contribute to the effectiveness of instructional 
delivery (Darminto et al., 2025; Ergulec et al., 2023; Jimenez & O’Neill, 2021). On 
the other hand, several challenges were identified, particularly limited instructional 
time and the diverse range of student abilities. These challenges require teachers to 
adopt flexible strategies, differentiate instruction, and continuously refine their 
teaching approaches. The presence of these constraints demonstrates that curriculum 



Rahmi, H., Ilham, S., Safarudin, R. 

Ahlussunnah: Journal of Islamic Education 

 Vol. 5, No. 1, pp. 191-197, 2026 

 

194 

 

  

development is not a linear process but a complex and negotiated practice shaped by 
multiple contextual factors. 

From a broader perspective, these findings emphasize the central role of 
teachers as key agents in curriculum development. Teachers operate at the 
intersection between policy and practice, where they actively shape how the 
curriculum is interpreted and enacted in the classroom. Their ability to adapt, 
innovate, and respond to contextual challenges determines the extent to which the 
curriculum achieves its intended outcomes (Daulay & Pulungan, 2024; Hendawi et 
al., 2024; Kholis & Mustofa, 2024). This study therefore reinforces the view that 
curriculum effectiveness is not solely determined by its design at the policy level but 
also by the quality of its enactment at the classroom level. 

Furthermore, the findings contribute to the existing body of knowledge by 
providing empirical insights into how teacher-driven strategies function within the 
context of Islamic Religious Education. Unlike studies that focus primarily on 
curriculum implementation in a general sense, this study highlights the strategic 
dimension of teachers’ roles in actively developing and transforming the curriculum 
in practice. This contribution is particularly relevant in the context of contemporary 
education, where flexibility, contextualization, and responsiveness are essential 
characteristics of effective curriculum development. 

  
CONCLUSION 

The findings indicate that teachers’ strategies in developing the Islamic 
Religious Education curriculum are carried out through four interconnected stages: 
comprehensive curriculum understanding, systematic instructional planning, 
contextualized learning implementation, and continuous evaluation. These strategies 
demonstrate that curriculum development at the classroom level is an active and 
dynamic process shaped by teachers’ professional capacity and contextual 
considerations. The study also reveals that curriculum development is influenced by 
both enabling and constraining factors, including professional competence, 
institutional support, limited instructional time, and diverse student abilities. These 
factors highlight the need for adaptive and flexible teaching strategies to ensure 
effective curriculum implementation. This study underscores the central role of 
teachers as key agents in curriculum development, emphasizing that the success of 
curriculum practices depends not only on formal design but also on teachers’ ability 
to interpret and enact the curriculum in meaningful ways. Therefore, strengthening 
teachers’ professional competence and enhancing institutional support are essential 
to improving the effectiveness and relevance of Islamic Religious Education in 
school contexts. 
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