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Abstract
The effectiveness of the habit formation method in developing
students’ independent character needs to be comprehensively
evaluated, particularly in relation to program needs, resource
readiness, implementation processes, and outcomes. This study
aims to evaluate the implementation of the habit formation
method in developing students’ independent character using the
Context, Input, Process, Product (CIPP) evaluation model. The
study employed a qualitative approach with an evaluative
research design. Data were collected through observation, in-
depth interviews, and documentation involving pesantren
caregivers, ustaz, administrators, and students as informants.
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CIPP model caregivers and ustaz, Institutional regulations, a religious
environment, and a guidance system, although differences in
students” backgrounds and adaptive abilities presented
challenges. In the process component, character development
was carried out through daily routines, supervision, role
modeling, and continuous guidance. In the product component,
students demonstrated improved abilities to manage personal
needs, time, tasks, and responsibilities, as well as a shift from
compliance with instructions toward personal awareness and
initiative. These findings indicate that the development of
independent character through habit formation occurs through
the interaction of program objectives, environmental readiness,
repeated practices, supervision, and students’ direct experiences
in fulfilling responsibilities.

INTRODUCTION

Character development is one of the important goals of the national education
system in Indonesia. Education is directed not only toward academic achievement
but also toward developing individuals who are devoted to Allah, possess noble
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character, demonstrate independence and responsibility, exercise creativity, and
actively participate in society. From the perspective of Islamic education, character
development is a continuous process that takes place through the transmission of
values, role modeling, habituation, and the creation of a supportive educational
environment (Salamah et al., 2026; Tyas et al., 2026). Thus, character formation does
not occur solely in the classroom but also through the culture and daily activities of
students, allowing positive values to be practiced consistently and developed into
long-term habits Abdulloh et al., (2025).

Islamic boarding schools, known as pesantren, are Islamic educational
institutions with distinctive characteristics in character formation. As one of the
oldest forms of Islamic educational institution in Indonesia, pesantren function not
only as places for learning Islamic knowledge but also as educational environments
that cultivate morality, discipline, responsibility, and independence (Defriyanto et al.,
2026; Hasan et al., 2025). Wirayanti et al (2024) explains that pesantren have five
main elements: the kiai, santri, pondok, mosque, and the teaching of classical Islamic
texts. These elements complement one another in shaping the educational culture of
pesantren. The twenty-four-hour educational system in pesantren enables intensive
interaction among caregivers, ustaz, and santri, allowing character formation to take
place comprehensively through academic, religious, social, and daily activities (Harun
et al., 2026; Sriwahyuni et al., 2025).

One of the important character traits developed in pesantren is independence.
Independence encompasses the ability to regulate oneself, fulfill personal needs,
make responsible decisions, and solve problems without excessive dependence on
others (Komariah & Nihayah, 2023; Wulandari, 2021). In pesantren life,
independence is reflected in students’ ability to manage daily activities, perform
religious obligations, maintain personal and environmental cleanliness, organize study
time, complete tasks, and participate in various collective activities (Muthohirin &
Suherman, 2020). Developing independence is important because students are
expected to live responsibly and face various demands after completing their
education. Several studies have shown that pesantren programs, the quality of human
resources, and the educational environment contribute to the development of
students’ independence (Fahrudin & Malik, 2025; Furqan, 2019).

The development of independent character in pesantren is carried out, among
other approaches, through habit formation. The habit formation method is an
educational process implemented through the consistent and continuous repetition
of positive behaviors so that the values being instilled can develop into habits and
subsequently become part of an individual’s character (Marcellus et al., 2021; Taufiq
& R, 2025). In practice, habit formation is realized through various daily activities,
such as congregational prayer, Qur’anic recitation, maintaining cleanliness, managing
personal needs, following daily routines, managing time, and fulfilling individual and
group responsibilities. Repeated participation in these activities provides students
with opportunities to directly experience and practice responsibility. Thus, habit
formation functions not only to develop compliance with regulations but also to
encourage students to become aware of and fulfill their responsibilities independently
(Engkizar et al., 2020).

The effectiveness of the habit formation method is influenced by various
factors related to the educational environment and program implementation. The
role modeling provided by ustaz and caregivers is an important factor because
students learn not only through instructions but also by observing and imitating the
behavior of respected figures (Rudik & Rois, 2021). In addition, consistent
enforcement of regulations, a religious culture, supervision systems, continuous
guidance, and a supportive social environment strengthen the character formation
process. Research on leadership in pesantren has shown that the role modeling
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provided by kiai and pesantren leaders contributes to the development of students’
discipline and independence through continuous example and guidance (Adrivat et
al., 2024; Engkizar et al., 2025; Tyas et al., 2020).

On the other hand, the development of independent character is accompanied
by various challenges. Differences in family backgrounds, lifestyles before entering
pesantren, adaptive abilities, and levels of student discipline may influence students’
responses to habit formation programs. The development of information technology
also presents a challenge, particularly when uncontrolled gadget use reduces social
interaction, learning discipline, and student engagement in pesantren activities. These
conditions indicate that the success of habit formation is determined not only by the
existence of a program but also by resource readiness, student characteristics,
consistency of implementation, and the quality of supervision. Therefore, evaluation
is needed to examine the program comprehensively and systematically identify the
factors that support or hinder character development.

Previous studies have examined character development and student
independence in pesantren from various perspectives. Widodo (2025) explained that
innovations in student management in pesantren can optimize students’
independence and entrepreneurial spirit through structured program management.
Efendi et al (2020) found that pesantren programs, the quality of human resources,
and the pesantren environment have a significant influence on the development of
student independence. Ahmad et al (2025) also demonstrated that kiai leadership
plays an important role in instilling discipline and independence through continuous
role modeling and guidance. Although these studies provide insights into the factors
and strategies associated with student independence, most have focused on program
implementation, factors influencing independence, or relationships among variables.
Comprehensive evaluation specifically examining habit formation as a character-
building program through an analysis of program needs, resource readiness,
implementation processes, and outcomes remains relatively limited.

In this context, program evaluation is important for determining the extent to
which the habit formation method has been implemented in accordance with its
intended objectives. One relevant evaluation model in education is the Context,
Input, Process, Product (CIPP) model developed by Stufflebeam. This model enables
comprehensive evaluation through four components: context, which identifies
program needs and objectives; input, which assesses resource readiness and the
strategies employed; process, which examines program implementation; and product,
which assesses the outcomes achieved. The CIPP model enables evaluation to focus
not only on final outcomes but also on identifying conditions that support or hinder
the achievement of program objectives. This approach is particularly relevant to the
evaluation of habit formation because character development is a gradual process
involving interactions among program objectives, resources, implementation, the
educational environment, and changes in student behavior.

In pesantren life, habit formation is implemented through various structured
and repetitive activities, including congregational worship, cleanliness, management
of personal needs, time management, and the fulfillment of collective responsibilities.
Conceptually, these activities have the potential to develop independent character,
but their effectiveness cannot be assumed merely from the existence of such
activities. Evaluation is needed to identify the alighment between program needs and
character development objectives, the readiness of resources and the supporting
environment, the consistency of habit formation and supervision, and the behavioral
changes resulting from the program. This perspective is important for gaining a
deeper understanding of the mechanisms through which habit formation contributes
to the development of student independence (Alam, 2017; Fahrudin & Malik, 2025;
Nabilla, 2025).
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Based on the background and research gap, this study aims to evaluate the
implementation of the habit formation method in developing students’ independent
character using the Context, Input, Process, Product (CIPP) evaluation model. The
evaluation focuses on analyzing program needs and objectives, the readiness of
resources and the supporting environment, the implementation of habit formation
and supervision, and the outcomes of independent character development among
students. This study is expected to contribute theoretically to the study of character
development in pesantren education while providing an evaluative basis for the
systematic and sustainable development of habit formation programs.

METHODS

This study employed a qualitative approach with an evaluative research design
to examine the habit formation method used to develop students’ independent
character. The Context, Input, Process, Product (CIPP) model developed by
Stufflebeam was employed as the evaluation framework to provide a comprehensive
understanding of program needs, resource readiness, implementation of habit
formation, and outcomes related to students’ independent character. The study was
conducted at an Islamic boarding school purposively selected because it implemented
a habit formation method in students’ daily activities (Chen, 2023; Engkizar et al.,
2023; Kocaman, 2024; Muzakki & Mustofa, 2022; Nuha et al., 2024).

The research participants were selected through purposive sampling, based on
their knowledge of and direct involvement in the program being evaluated. The
participants consisted of the Islamic boarding school caregiver, ustaz, administrators,
and students participating in the habit formation program. The selection of these
participants enabled the study to obtain diverse perspectives on the planning,
implementation, supervision, and outcomes of the habit formation program.

The object of the study was the evaluation of the habit formation method in
developing students’ independent character based on the four components of the
CIPP model. The context component covered program needs, objectives for
developing independent character, and the alignment of the program with the
institution’s vision, mission, and conditions. The input component included the
readiness of human resources, facilities and infrastructure, the Islamic boarding
school curriculum, institutional regulations, and environmental support. The process
component covered the implementation of the habit formation method, forms of
habituation activities, supervision, guidance, teacher role modeling, and activity
evaluation. The product component focused on the outcomes of independent
character development, reflected in discipline, responsibility, self-management, social
awareness, and independence in daily life (Agus et al., 2023; An Nahdliyah, 2023).

Data were collected through observation, in-depth interviews, and
documentation. The primary research instrument was the researcher as the human
instrument, who was responsible for planning the study, collecting and analyzing
data, interpreting the findings, and drawing conclusions. To support data collection,
the study employed observation guidelines, semi-structured interview protocols,
documentation sheets, an audio recorder, field notes, and a camera (Engkizar et al.,
2024).

Data trustworthiness was established through source, technique, and time
triangulation. Source triangulation was conducted by comparing information
obtained from the caregiver, ustaz, administrators, and students. Technique
triangulation involved comparing findings from observations, interviews, and
documentation, while time triangulation was conducted by collecting data at different
times to examine the consistency of the information. The data were analyzed using
the interactive model of Miles, Huberman, and Saldafia, which consists of data
condensation, data display, and conclusion drawing and verification (Bingham, 2023;
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Braun & Clarke, 2022; Lungu, 2022). Data condensation was conducted by selecting,
focusing, and categorizing information according to the CIPP components and
themes emerging from the data. Data were displayed in the form of narratives,
matrices, and tables to identify patterns and relationships among the findings.
Conclusions were then drawn and verified by interpreting the evaluation findings
across each CIPP component to provide an overall understanding of the program’s
effectiveness, supporting and inhibiting factors, and the basis for the continuous
development of the habit formation program.

RESULT AND DISCUSSION
Context: Habit Formation as a Strategy for Developing Student Independence

The findings show that the habit formation method was developed as a
strategy to foster students’ independent character through positive habits practiced
consciously, consistently, and continuously. The findings related to the context
aspect indicate that the program was not merely intended to encourage students to
comply with institutional regulations, but also to develop their ability to regulate
themselves, fulfill responsibilities, and manage personal needs without depending on
others.

Based on an interview with the caregiver, the primary objective of the program
was to develop students who are independent, disciplined, responsible, sincere, and
capable of managing themselves. The caregiver explained:

“We want students not only to do things because they are told to. The activities that are

practiced every day are expected to gradually become part of their own awareness, so that they

are able to manage themselves and take responsibility for their actions.”

This statement indicates that habit formation was positioned as a process of
transforming behavior that was initially performed because of institutional rules into
behavior based on personal awareness. Thus, independence became a primary
objective developed through the routines of students’ daily lives.

The habit formation program was developed through discussions involving
caregivers, administrators, and teachers, with reference to the institution’s vision and
mission. This process indicates that the program had clear directions and objectives
and was aligned with the needs of character education. These findings demonstrate
that the context component was fulfilled because the program was developed based
on the institution’s actual needs and had objectives consistent with character
education in Islamic boarding schools.

Within the CIPP model, context evaluation serves to identify needs, objectives,
and program priorities as the basis for designing activities. Programs designed
according to identified needs are more likely to achieve their intended objectives.
These findings are also consistent with Afifah et al (2024), who stated that the
success of habit formation programs is strongly influenced by the clarity of objectives
and the alignment of the program with the needs of educational institutions.
Effective context evaluation enables program managers to determine appropriate
forms of habit formation so that character values can be internalized effectively.

Furthermore, these findings reinforce Wirayanti et al (2024) view that Islamic
boarding school education is not merely oriented toward the transfer of religious
knowledge but also toward character formation through communal life that takes
place around the clock. In this context, habit formation represents a relevant strategy
because character education occurs through students’ various daily activities.

Input: Role Modeling and the Islamic Boarding School Environment as
Foundations for Habit Formation

The findings related to the input component indicate that the success of the
habit formation program was supported by the role modeling provided by caregivers,
teachers, and administrators, as well as by an institutional environment that enabled
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character values to be practiced directly. Role modeling was an important resource
because students did not merely receive instructions but also observed and imitated
the behavior of educators in their daily lives.

One of the administrators explained:

“Students find it easier to follow when the teachers and administrators also practice what they

are asked to do. Therefore, it is not enough to simply tell them to be disciplined; we also have

to demonstrate discipline in onr daily activities.”

This statement demonstrates that role modeling constituted an integral
component of the program input. Educators’ discipline in performing religious
practices, following institutional regulations, and participating in daily activities
provided students with concrete examples. Thus, habit formation was established not
only through regulations but also through an educational environment in which
values were demonstrated directly.

In addition to human resources, clear regulations, a religious environment, and
a structured habit formation program supported program implementation. These
conditions created an environment in which students repeatedly experienced
opportunities to fulfill both personal and collective responsibilities. These findings
are consistent with Tohet & Nuraini (2026), who stated that teacher role modeling
and habit formation are two primary strategies for developing students’ character in
Islamic boarding schools. When educators are able to serve as concrete role models,
students more easily internalize the wvalues of responsibility, discipline, and
independence. Putri et al (2024) also found that a culture of habituation supported by
a religious environment can strengthen the internalization of character values,
enabling students not only to understand these values cognitively but also to practice
them in their daily lives.

Input: Student Heterogeneity as a Challenge in Habit Formation

Although adequate resources and a supportive environment were available, the
study found that the habit formation process faced challenges related to differences
in family backgrounds, individual characteristics, and the adjustment abilities of new
students. This finding indicates that program readiness does not automatically
produce the same response among all students. An administrator explained:

“New students usually need time to adjust. Some quickly follow the rules, while others need

more frequent guidance and assistance.”

These differences resulted in varying levels of support required by individual
students. Students who had previously been accustomed to performing activities
independently tended to adapt more quickly, whereas those who had been
accustomed to receiving assistance from their families required a longer adjustment
process.

This finding demonstrates that the input component of the CIPP model is not
limited to the availability of educators, regulations, and facilities but also includes the
characteristics of students as the target of the program. Therefore, the habit
formation strategy requires flexibility during the initial stage of implementation so
that the adjustment process is not oriented solely toward compliance but also takes
students’ individual development into account.

Process: Daily Routines as a Mechanism for Character Internalization

In the process component, the main theme identified was that daily routines
served as the primary mechanism for internalizing independent character. Character
formation was not achieved solely through theoretical instruction but through
repeated activities that positioned students as direct participants in fulfilling various
personal and collective responsibilities.

The habit formation method was implemented through activities conducted
from the time students woke up until they went to bed at night. These activities
included congregational prayer, Qur’anic recitation, religious instruction, maintaining
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environmental cleanliness, washing their own clothes, performing daily duties,
evening study, and various other religious activities.

One student stated:

“Here, our activities are organized from morning until night. We have to follow the schednle,

clean our own space, wash our clothes, attend congregational prayers, and study. At first, it

Jelt difficult, but after becoming accustomed to it, we began to see it as our own responsibility.”

This statement demonstrates that daily routines provided students with
opportunities to directly experience and practice independence. Repeated activities
enabled behaviors that initially felt like obligations to gradually develop into habits.
The findings indicate that daily routines in the Islamic boarding school functioned
not only as a mechanism for organizing activities but also as a pedagogical
mechanism for character formation. Through continuous practice, students learned
to manage their time, fulfill personal needs, perform tasks, and assume
responsibilities without constantly waiting for instructions.

These findings support Karman et al (2023), who stated that habit formation
carried out routinely and repeatedly develops into character when supported by
consistent supervision and the active involvement of educators. The findings are also
consistent with Tyas et al (2026), who explained that habit formation in Islamic
boarding schools is effective when supported by the exemplary behavior of
caregivers, continuous guidance, and evaluation of students’ behavior.

Process: Supervision and Guidance as Reinforcement for Habit Formation

In addition to daily routines, the study found that supervision and guidance
constituted important mechanisms for ensuring that habit formation was
implemented consistently. Supervision was conducted directly through monitoring
daily activities and indirectly through reports from room administrators. Students
experiencing difficulties received direction, motivation, and guidance. An
administrator explained:

“When students have not yet completed their responsibilities or are still not accustomed to

them, we do not immediately punish them. We guide them first, explain what they did wrong,

and then continne monitoring them so that the habit can develop.”

This statement indicates that supervision did not function merely as a
mechanism for controlling violations but also as a means of providing guidance. This
approach gave students opportunities to understand their mistakes, correct their
behavior, and repeat appropriate actions until they became habitual. Thus, the habit
formation process operated through three interconnected mechanisms: repetition of
activities, educator role modeling, and continuous guidance. These three mechanisms
ensured that habit formation did not stop at compliance with regulations but was
directed toward developing awareness and the ability to regulate oneself. These
findings reinforce Altan et al (2019), who emphasized the importance of consistent
supervision in developing habits into character. The findings are also consistent with
Fauziyah et al (2022), who identified guidance and behavioral evaluation as important
components of the effectiveness of habit formation methods in Islamic boarding
schools.

Product: Development of Independence in Self-Management

In the product component, the main finding was the development of students’
ability to manage their personal needs. Based on the interviews, students became
more capable of washing their own clothes, organizing study schedules, taking care
of personal belongings, completing assigned tasks, and managing daily activities
without depending on others. One student stated:

“Before living at the boarding school, some tasks were still often done with help from my

parents. After coming here, we have to wash our own clothes, manage our study time, take

care of our belongings, and complete onr responsibilities. Now we are more accustomed to
doing things on our own.”
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This finding indicates that independence developed through direct experience
in managing personal needs. The independence that emerged was not limited to the
physical ability to complete tasks but also involved the ability to manage time,
maintain personal responsibilities, and make decisions in daily activities. These
changes indicate that program outcomes were reflected not only in students’
compliance with schedules but also in their increased ability to carry out activities
without depending on assistance from others. Thus, indicators of success in the
product component can be identified through behavioral changes reflecting self-
management.

These findings reinforce Kholis & Mustofa (2024); Mujahid (2021); Nursyda et
al (2021), who found that the development of students’ independent character
through sustainable Islamic boarding school programs increased their sense of
responsibility, self-confidence, ability to take initiative, and ability to solve problems
independently. Muswara & Zalnur (2019) also concluded that character development
strategies in Islamic boarding schools have a tangible impact on improving students’
discipline and independence when implemented consistently and supported by a
conducive environment.

Product: Transformation from Compliance to Initiative

Another finding within the product component was a shift from behavior that
initially depended on instructions toward behavior characterized by greater
independence and initiative. This change was evident when students began to
recognize their responsibilities and complete assigned tasks without having to be
repeatedly instructed by administrators. An administrator explained:

“After they have participated in the activities for a longer period, they usunally know what

they need to do without waiting to be told. They begin to take initiative, for example, by

immediately carrying out their assigned duties or preparing for activities that are their
responsibility.”

This finding represents an important indicator of independent character
development. While students initially carried out activities because of rules and
supervision, they subsequently developed the ability to recognize their responsibilities
and fulfill them independently. Therefore, the success of habit formation was
demonstrated not merely by a reduction in violations of regulations but also by the
emergence of initiative, self-awareness, and personal responsibility. The shift from
“doing something because one is instructed” to “doing something because one
recognizes it as a responsibility” demonstrates a deeper process of value
internalization. These findings reinforce MF (2024) regarding the development of
students’ ability to take initiative and solve problems independently. The findings are
also consistent with Rozikin & Astutik (2021), who demonstrated that consistent
character development can improve students’ discipline and independence.

The evaluation using the Context, Input, Process, Product (CIPP) model
demonstrates that the development of students’ independent character through habit
formation occurs through an interconnected sequence. In the context component,
habit formation originated from the need to develop students who are able to
regulate themselves, take responsibility, demonstrate discipline, and avoid
dependence on others. In the input component, program implementation was
supported by the exemplary behavior of caregivers, teachers, and administrators, as
well as a conducive Islamic boarding school environment, while differences in
students’ characteristics and backgrounds constituted one of the challenges during
the adjustment process.

In the process component, two main mechanisms were identified: daily
routines and supervision and guidance. Daily routines provided students with
opportunities to repeatedly practice responsibility, while supervision and guidance
ensured that these behaviors were performed consistently and corrected when
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necessary. Both mechanisms were reinforced by educators’ role modeling, ensuring
that habit formation did not stop at compliance with regulations.

In the product component, the most prominent changes were observed in self-
management and the emergence of initiative. Students became more capable of
meeting personal needs, managing their time, taking care of their belongings,
completing tasks, and fulfilling responsibilities without constantly waiting for
instructions. Thus, the findings demonstrate a transformation from compliance with
regulations toward personal awareness and initiative.

Conceptually, this sequence demonstrates that independent character is not
developed through a single activity but through the interaction between program
needs, a supportive environment, habitual practices, supervision, and students’ direct
experiences. These findings reinforce Hakim et al (2019) theory that Islamic boarding
school education is a process of character formation through communal life, role
modeling, and habituation. In addition, the findings are consistent with recent studies
demonstrating that habit formation is an effective strategy for developing students’
independence, discipline, and responsibility when supported by educator role
modeling, institutional culture, and continuous program evaluation.

The research gap addressed by this study lies in the use of the CIPP evaluation
model to comprehensively analyze the habit formation method in developing
students’ independent character. Most previous studies have primarily described the
implementation of habit formation or character development strategies, whereas this
study examines the relationship between program needs, input readiness, habit
formation mechanisms, supervision, and changes in students’ behavior through the
four components of the CIPP evaluation model.

The contribution of this study lies not only in confirming that habit formation
can support the development of independent character but also in identifying the
mechanisms through which character is developed, including daily routines, role
modeling, supervision, guidance, and the assignment of responsibilities. These
findings provide an evaluative basis for developing character-building programs in
Islamic boarding schools, particularly by directing habit formation beyond mere
compliance with regulations toward the development of students’ awareness,
responsibility, and personal initiative.

CONCLUSION

This study evaluated the implementation of the habit formation method in
developing students’ independent character using the Context, Input, Process,
Product (CIPP) evaluation model. The findings show that the habit formation
method was implemented systematically through four main components. In the
context component, the program was designed to meet the need to develop students
who are independent, disciplined, responsible, and possess good character. In the
input component, implementation was supported by the role modeling of caregivers,
ustaz, and administrators, consistent regulations, and a conducive environment,
although differences in students’ backgrounds and adaptive abilities presented
challenges. In the process component, habit formation was implemented through
continuous daily activities reinforced by supervision, guidance, and evaluation. In the
product component, students demonstrated development in managing themselves,
their time, tasks, and responsibilities, as well as greater initiative without always
waiting for instructions. Overall, the findings indicate that the development of
independent character through habit formation is influenced by the alighment of
program objectives, resource readiness, consistency of implementation, and
continuous supervision. Therefore, the program should be maintained and further
developed through stronger coordination, responsive guidance, and regular
evaluation.

Ahlussunnah: Journal of Islamic Education 1 3 8 5
Vol. 5, No. 2, pp. 1377-1389, 2026



Mubarok, M. A. M., Matori, M., Abidin, Z.

REFERENCES

Abdulloh, Thobroni, A. Y., Ahdan, A. A., & Hidayatullah, A. A. (2025). Integrating
Behaviorist and Cognitive Approaches in Qur’anic Learning: A Theoretical and
Comparative Literature Study. A/ Furgan: Jurnal Iimu Al Quran Dan Tafsir, 8(1),
191-207. https://doi.org/10.58518/alfurqon.v8il.3462

Adrivat, Z., Baihaqi, W., Tjasmini, M., Rohendi, A., & Musthafa, 1. (2024). Konsep
Pemikiran Pendidikan Konseptualisasi Pemikiran Pendidikan Islam Klasik-
Modern. Tihamah: Jurnal Study Islam, 2(01), 1-16.
https://doi.org/https://doi.org/10.61444 /tthamah.v3i01.23

Afifah, A. N., Kholilah, L., Nengsih, W., & Yani, A. (2024). The use Of Context,
Input, Process, Product (CIPP) Evaluation Model in the Duha Prayer
Habituation Program at Integrated Islamic Elementary School (SD IT) Rocha
Indonesia Bandung. TOFEDU: The Future of Education Journal, 3(5), 2144-2152.
https://doi.org/10.61445/tofedu.v3i5.367

Agus, A., Juliadharma, M., & Djamaluddin, M. (2023). Application of the CIPP
Model in Evaluation of The Inclusive Education Curriculum in Madrasah
Aliyah.  Nidbomul Hagq :  Jurnal Manajemen  Pendidikan  Isiam, 8(1), 31-50.
https://doi.org/10.31538/ndh.v8i1.2705

Ahmad, Ngarawula, B., & Roseli, M. (2025). The Role of Leadership of Kyai as the
Caretaker of Islamic Boarding Schools in Building Social Piety. Infernational
Journal  of  Research in  Social ~ Science and  Humanities, 06(11), 11-41.
https://doi.org/10.47505/1JRSS.2025.11.2

Alam, L. (2017). Becoming Modern Muslim: New Emerging Trends of Islamic
Schools in Yogyakarta. Ta'dib: Jurnal Pendidikan Islam, 22(1), 75-806.
https://doi.org/10.19109/td.v22i1.1331

Altan, S., Lane, ]. F., & Dottin, E. (2019). Using Habits of Mind, Intelligent
Behaviors, and Educational Theories to Create a Conceptual Framework for
Developing Effective Teaching Dispositions. Journal of Teacher Education, 70(2),
169-183. https://doi.org/10.1177/0022487117736024

An Nahdliyah, K. (2023). Evaluasi Pembelajaran Model Cipp Pada Program Tahfidz
Al-Qur'an Di Pondok Pesantren Haq an Nahdliyah Sidoatjo. ILJ: Islamic
Learning Journal, (1), 19—44.
https://doi.org/10.54437 /iljjislamiclearningjournal.v1i1.782

Bingham, A. J. (2023). From Data Management to Actionable Findings: A Five-
Phase Process of Qualitative Data Analysis. International Journal of Qualitative
Methods, 22, 306-312. https://doi.org/10.1177/16094069231183620

Braun, V., & Clarke, V. (2022). Conceptual and design thinking for thematic analysis.
Qualitative Psychology, 9(1), 3-26. https:/ /doi.org/10.1037/qup0000196

Chen, X. (2023). A new Evaluation System of CIPP’s “Classified Training,
Application Guidance and Whole-Process Education” for Undergraduate
English Teaching. Proceedings of the 4th International Conference on Education,
Knowledge and Information Management, ICEKIM 2023, May 2628, 2023, Nanjing,
China. https:/ /doi.org/10.4108/eai.26-5-2023.2337294

Defriyanto, D., Dermawan, O., Pradana, S. A., & Khadijah, K. (2026). A Holistic
Conceptual Model of Hamka’s Contemporary Islamic Educational Thought.
Muaddib: Journal of Islamic Teaching and Learning, 2(1), 39—-54.

Efendi, M. A., Entang, M., Hidayat, R., & Wulandari, D. (2020). Manajemen
Pembelajaran Seni Baca Alquran Di Pondok Pesantren Alquran Al-Itqon Bogor.
Jurnal Manajemen Pendidifean, 8(1), 31-35.
https://doi.org/10.33751/jmp.v8il1.1961

Engkizar, E., Jaatar, A., Hamzah, M. L., Syafril, S., Ediz, M. H., Efendi, E., Ridha, A,
Febriani, A., & Oktavia, G. (2026). Tartil Method as an Effective Pedagogical
Approach for Enhancing Students’ Interest in Quranic Learning. International

Ahlussunnah: Journal of Islamic Education 1 3 8 6
Vol. 5, No. 2, pp. 1377-1389, 2026


https://doi.org/10.58518/alfurqon.v8i1.3462
https://doi.org/https:/doi.org/10.61444/tihamah.v3i01.23
https://doi.org/10.61445/tofedu.v3i5.367
https://doi.org/10.31538/ndh.v8i1.2705
https://doi.org/10.47505/IJRSS.2025.11.2
https://doi.org/10.19109/td.v22i1.1331
https://doi.org/10.1177/0022487117736024
https://doi.org/10.54437/iljjislamiclearningjournal.v1i1.782
https://doi.org/10.1177/16094069231183620
https://doi.org/10.1037/qup0000196
https://doi.org/10.4108/eai.26-5-2023.2337294
https://doi.org/10.33751/jmp.v8i1.1961

Evaluating Habit Formation in Developing Students’ Independent Character Using the CIPP Model

Journal of Multidisciplinary Research of Higher Education (IIMURHICA), 9(1).
https://doi.org/https://doi.org/10.24036/ijmurhica.v9i1.637

Engkizar, E., Jaafar, A., Sarianto, D., Ayad, N., Rahman, A., Febriani, A., Oktavia,
G., Guspita, R., & Rahman, 1. (2024). Analysis of Quran Education Problems in
Majority Muslim Countries. International Jonrnal of Islamic Studies Higher Education,
3(1), 65-80. https://doi.org/https://doi.org/10.24036/insight.v3i1.209

Engkizar, E., Jaafar, A., Taufan, M., Rahman, 1., Oktavia, G., & Guspita, R. (2023).
Quran Teacher: Future Profession or Devotion to the Ummah? Infernational
Journal of Multidisciplinary Research of Higher Education (IIMURHICA), 6(4), 196—
210. https://doi.org/https://doi.org/10.24036/ijmurhica.v6i4.321

Engkizar, E., Muslim, H., Mulyadi, I., & Putra, Y. A. (2025). Ten Criteria for an Ideal
Teacher to Memorize the Quran. Journal of Theory and Research Memorization
Quran, 1(1), 26-39. https:/ /joget.intischolar.id/index.php/joqer

Fahrudin, A., & Malik, M. K. (2025). A Pesantren Cultural Value-Based Learning
Model: Integrating Islamic Values and 21st-Century Skills. Cendekia: Jurnal
Kependidikan Dan Kemasyarakatan, 23(1), 89-105.
https://doi.org/10.21154/cendekia.v23i1.10646

Fauziyah, N., Susanto, H., Rochgiyanti, R., & Syaharuddin, S. (2022). Interaksi Sosial
Santri Pondok Pesantren Muhammadiyah Nurul Amin Alabio Tahun 1997-
2020. Prabayaksa: — Journal — of  History Education, 2(1), 23.
https://doi.org/10.20527 /pby.v2i1.5136

Furgan, M. (2019). Surau Dan Pesantren Sebagai LLembaga Pengembang Masyarakat
Islam Di Indonesia (Kajian Perspektif Historis). Jurnal AlLljtimaiyyah, 5(1), 1.
https://doi.org/10.22373 /al-ijtimaiyyah.v5i1.5132

Hakim, L., Khafid, M. A., & Putri, F. O. S. (2019). The Role of Islamic Boarding
Schools in Forming Entrepreneurship Values and Religious Leadership of
Santri.  AL-HAYAT:  Journal — of  Islamic  Education,  3(2),  98.
https://doi.org/10.35723 /ajie.v3i2.74

Harun, N. Bin, Madjojo, N., Giling, M., & Wulandari, V. D. (2026). Mental and
Spiritual Well-Being: A Philosophical Analysis of Supporting Schools of
Thought.  Multidisciplinary ~ Journal of Thought and Research, 2(1), 54-062.
https://doi.org/10.67055/xfrxa975

Hasan, F., Tomikal, T., & Gilling, M. (2025). Six Academic Attitudes of Muslim
Scholars Toward Knowledge Sources in the Digital Era. Muaddib: Journal of
Islamic Teaching and 1 earning, 1(3), 109-122.

Karman, Anwar, R., & Hakim, L. (2023). the Qur’Anic Learning Based on Islamic
Eco-Theology At Pesantren. [urnal Pendidikan  Isiam, 9(2), 169-180.
https://doi.org/10.15575/jpi.v9i2.24933

Kholis, N., & Mustofa, M. A. (2024). Development of Competency-Based Arabic
Language Curriculum in Traditional Islamic Boarding Schools. Arabiyatuna:
Jurnal Bahasa Arab, 8(2), 827-848. https://doi.org/10.29240/jba.v8i2.10819

Kocaman, R. (2024). A Practical Guideline for Addressing Data Trustworthiness in
Qualitative Research. In Qualitative research methods for dissertation research (pp. 317—
346). Sage. LincolnNaturalistic Inquiry1985. https://doi.org/10.4018/979-8-
3693-3069-2.ch011

Komariah, N., & Nihayah, 1. (2023). Improving The Personality Character of
Students Through Learning Islamic Religious Education. A#Tadzkir: Islamic
Education Journal, 2(1), 65-77. https://doi.org/10.59373 /attadzkir.v2i1.15

Lungu, M. (2022). The Coding Manual for Qualitative Researchers. In _American
Journal  of  Qunalitative  Research  (Vol. 6, Issue 1). Sage publications.
https://doi.org/10.29333 /ajqr/12085

Marcellus, L., Jantzen, D., Humble, R., Sawchuck, D., & Gordon, C. (2021).
Characteristics and processes of the dedicated education unit practice education

Ahlussunnah: Journal of Islamic Education l 387
Vol. 5, No. 2, pp. 1377-1389, 2026


https://doi.org/https:/doi.org/10.24036/ijmurhica.v9i1.637
https://doi.org/https:/doi.org/10.24036/insight.v3i1.209
https://doi.org/https:/doi.org/10.24036/ijmurhica.v6i4.321
https://joqer.intischolar.id/index.php/joqer
https://doi.org/10.21154/cendekia.v23i1.10646
https://doi.org/10.20527/pby.v2i1.5136
https://doi.org/10.22373/al-ijtimaiyyah.v5i1.5132
https://doi.org/10.35723/ajie.v3i2.74
https://doi.org/10.67055/xfrxa975
https://doi.org/10.15575/jpi.v9i2.24933
https://doi.org/10.29240/jba.v8i2.10819
https://doi.org/10.4018/979-8-3693-3069-2.ch011
https://doi.org/10.4018/979-8-3693-3069-2.ch011
https://doi.org/10.59373/attadzkir.v2i1.15
https://doi.org/10.29333/ajqr/12085

Mubarok, M. A. M., Matori, M., Abidin, Z.

model for undergraduate nursing students: a scoping review. Bl Ewvidence
Synthesis, 19(11), 2993-3039. https://doi.org/10.11124/]BIES-20-00462

MF, S. (2024). Integration of Spiritual Values in the Curriculum of Islamic Boarding
Schools: A Case Study of the Effectiveness of the Jami’atul Muballighah
Program in Increasing the Spiritual Intelligence of Students. Communantaire:
Journal of Community Service, 3(1), 64-78.
https://doi.org/10.61987/communautaire.v3i1.362

Mujahid, I. (2021). Islamic orthodoxy-based character education: creating moderate
Muslim in a modern pesantren in Indonesia. Indonesian Journal of Islans and Muslim
Societies, 11(2), 185-212. https://doi.org/10.18326/ijims.v11i2.185-212

Muswara, A., & Zalnur, M. (2019). Design of Character Building for Learners in
Boarding Schools in West Sumatera. Khalifa: Journal of Isiamic Education, 3(1), 1.
https://doi.org/10.24036/kjie.v3i1.17

Muthohirin, N., & Suherman, S. (2020). Resiliensi Pesantren Terhadap Ekstrimisme
Kekerasan Berbasiskan Agama dan Implikasinya terhadap Masyarakat Pesisir
Lamongan. J-PAI: Jurnal Pendidikan Agama Islam, 7(1).
https://doi.org/10.18860/jpai.v7i1.11887

Muzakki, F. R., & Mustofa, T. A. (2022). Evaluasi Model CIPP Dalam Pembelajaran
Tahfidz al-Quran Di Pendidikan Ulama Tarjih Muhammadiyah (PUTM). Iseedn:
Journal  of  Islamic  Educational — Thoughts — and — Practices, 6(2), 146-163.
https://doi.org/10.23917 /iseedu.v6i2.22118

Nabilla, N. (2025). Internalization of Multicultural Education Values in Islamic
Boarding Schools. Edusoshun : Journal of Islamic Education and Social Humanities,
5(2), 182-193. https://doi.org/10.52366/edusoshum.v5i2.158

Nuha, N. U, Faridi, A., & Tobroni, T. (2024). Implementation of the Context, Input,
Process, Product Model in Evaluating Islamic Education Institutions.
International Jonrnal of Islamic Studies Higher Edncation, 3(3).

Nursyda, F., Hidayati, H., & Kartini, F. (2021). The Phenomenological of Mamakiah
Activities for Islamic Boarding School Students in Indonesia: What Are the
Values and Goals? International Journal of Multidisciplinary Research of Higher
Education, 4(4), 156-163. https://doi.org/10.24036/ijmurhica.v4i4.97

Putri, M. D. R, Nafian, Z. 1., Febriani, A., & Sabiruddin, S. (2024). The Concept of
Teacher Personality and Student Character. A~Kayyis: Journal of Islamic Education,
2(2), 97-107.

Rozikin, M. C., & Astutik, A. P. (2021). Implementation of Character Education in
Islamic Boarding Schools. Academia Open, 4(02), 27-34.
https://doi.org/10.21070/acopen.4.2021.2544

Rudik, A., & Rois, M. A. (2021). Praktik Sholat Dhuha Dan Sholat Tahajjud
Berjama’Ah Di Pondok Pesantren Hamalatul Qur’an Jogoroto Jombang
(Sebuah Kajian Living Hadits). Nabawi: Journal of Hadith Studies, 1(2).
https://doi.org/10.55987 /njhs.v1i2.28

Salamah, Suriagiri, Mizani, H., Mudhiah, & Juhaidi, A. (2026). Generation Z’s
attitudes and behavior in the context of the Islamic education curriculum:
religiosity, environmental concern, traffic compliance and smoking habits.
Cogent Education, 13(1). https://doi.org/10.1080/2331186X.2025.2611650

Sriwahyuni, N., Oktasari, M., Akmal, F., Khadijah, K., & Suriadi, H. (2025). A
Counseling-Based Model for Islamic Character Development in Secondary
School Students. Multidisciplinary Journal of Thought and Research, 1(3), 97-108.
https://doi.org/10.67055/ng8tep81

Taufiq, M., & R, N. C. I. (2025). Integration of islamic education in the independent
curriculum to build student character in the society 5.0 era. Az Turots: Jurnal
Pendidikan Islam, 7(2), 744=759. https://doi.org/10.51468 /jpi.v7i2.1029

Tohet, M., & Nuraini, F. (2026). More Than Teaching Values: Teacher Exemplarity

Ahlussunnah: Journal of Islamic Education 1 3 88
Vol. 5, No. 2, pp. 1377-1389, 2026


https://doi.org/10.11124/JBIES-20-00462
https://doi.org/10.61987/communautaire.v3i1.362
https://doi.org/10.18326/ijims.v11i2.185-212
https://doi.org/10.24036/kjie.v3i1.17
https://doi.org/10.18860/jpai.v7i1.11887
https://doi.org/10.23917/iseedu.v6i2.22118
https://doi.org/10.52366/edusoshum.v5i2.158
https://doi.org/10.24036/ijmurhica.v4i4.97
https://doi.org/10.21070/acopen.4.2021.2544
https://doi.org/10.55987/njhs.v1i2.28
https://doi.org/10.1080/2331186X.2025.2611650
https://doi.org/10.67055/ng8tep81
https://doi.org/10.51468/jpi.v7i2.1029

Evaluating Habit Formation in Developing Students’ Independent Character Using the CIPP Model

and Moral Formation through the Figurative Learning Model. Indonesian Journal
of Education and Social Studies, 5(1), 40-55.
https://doi.org/10.33650/ijess.v5i1.13087

Tyas, Z. W. R. N, Shifa Fauziah, Alif Alfian Syafa’at, Dinatus Zahro, Akbar Riadus
Shabirin, & Nur Rohman Hidayat. (2026). Educational Management Strategies
for Developing Students’ Discipline and Courtesy through Habit Formation
and Supervision. Journal of Educational Management Research, 5(1), 148-158.
https://doi.org/10.61987 /jemt.v5i1.1583

Widodo, W. (2025). Strategi Manajemen Pendidikan Islam Untuk Optimalisasi
Potensi Santri Di Pondok Pesantren. A~Munadzomab:  Jurnal - Manajemen
Pendidikan Istam, 4(2), 181-190.
https://doi.org/https://doi.org/10.51192/almunadzomah.v4i2.1528

Wirayanti, W., Erna, E., Cherawati, C., & Khaerani, K. (2024). Metode Pendidikan
Tradisional Pesantren dalam Membina Akhlak Santri ( Studi Pesantren
Nahdlatul Ulum Kabupaten Maros ). Socius: Jurnal Peneliti Imn-Iimu S Osial, 1(10),
424-437. https:/ /doi.org/https:/ /doi.org/10.5281/zenodo.13896925

Wulandari, R. (2021). Characteristics and Learning Models of the 21st Century. Socia/,
Humanities, and  Educational ~ Studies  (SHEs):  Conference  Series, 4(3), 8.
https://doi.org/10.20961/shes.v4i3.49958

Copyright holder:
© Mubarok, M. A. M., Matori, M., Abidin, Z.

First publication right:
Ahlussunnah: Journal of Islamic Education

This article is licensed under:

CC-BY-SA

Ahlussunnah: Journal of Islamic Education l 389
Vol. 5, No. 2, pp. 1377-1389, 2026


https://doi.org/10.33650/ijess.v5i1.13087
https://doi.org/10.61987/jemr.v5i1.1583
https://doi.org/https:/doi.org/10.51192/almunadzomah.v4i2.1528
https://doi.org/https:/doi.org/10.5281/zenodo.13896925
https://doi.org/10.20961/shes.v4i3.49958

