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                                          Abstract 
This study aims to describe and analyze the role of Islamic 
Religious Education teachers in fostering Islamic education 
within the Minangkabau Muslim community. Islamic Religious 
Education teachers serve not only as educators in the formal 
school setting but also as religious leaders and moral mentors 
within the community. This study employs a qualitative 
approach using descriptive methods, through observation, 
interviews, and documentation. The results show that Islamic 
Religious Education teachers play a strategic role in instilling 
Islamic values in students and the community. This role is 
evident in teaching activities, moral guidance, involvement in 
community religious activities, and serving as role models in 
social life. Supporting factors that strengthen the role of Islamic 
Religious Education teachers include: high teacher dedication, 
support from parents and community leaders, a religious social 
environment, the availability of facilities for worship and 
religious education, and the existence of programs from the 
government and religious institutions such as the Ministry of 
Religious Affairs, the Indonesian Ulema Council (MUI), 
Muhammadiyah, and Nahdlatul Ulama. Meanwhile, the obstacles 
faced include limited facilities, a lack of participation by some 
members of the community, and the challenges of globalization 
that affect religious values. This study concludes that Islamic 
Religious Education teachers play a central role in developing a 
holistic Islamic education system within the Minangkabau 
community. Therefore, synergy among teachers, the community, 
and religious institutions must continue to be strengthened to 
reinforce Islamic education amid the dynamics of modern 
society. 

 
INTRODUCTION 

Education is a process of maturation and comprehensive development of all 
aspects of human beings including physical, biological, social, and psychological 
aspects. Education is not limited to the teaching of academic knowledge alone, but 
also encompasses the process of character formation, moral development, and the 
strengthening of self-awareness regarding the environment and social responsibility. 
As stated by (Darmaningtyas, 2015), education is a process of internalizing values and  
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shaping the individual that enables humans to become meaningful beings in 
communal life. Furthermore, according to Idris & Za, (2017); Sahin, (2022), 
education is a process of humanizing human beings, which shapes a person’s 
character to align with the values upheld by society and religion. Meanwhile, Ki Hajar 
Dewantara (Anggraini & Wiryanto, 2022; Tilaar, 2009) emphasizes that education 
aims to guide all the natural strengths inherent in children so that they, as human 
beings and as members of society, can achieve the highest possible level of well-being 
and happiness. 

However, the situation is different when it comes to psychological and 
personality aspects of human beings, such as reason, emotions, self-awareness, moral 
values, and spirituality. These aspects will not develop optimally without systematic 
guidance, direction, and education. Through the educational process, individuals are 
guided to recognize their inner potential, learn to manage their emotions, think 
rationally, act ethically, and build healthy social relationships. Education serves as the 
primary tool for nurturing the human spirit so that it develops not only intellectually 
but also morally and spiritually. 

Katapiang Village, one of the villages in Batang Anai Subdistrict, Padang 
Pariaman Regency, is an area with a strong religious character. The majority of its 
residents are Muslim and uphold the values of adat basandi syarak, syarak basandi 
Kitabullah. However, contemporary challenges such as the tide of globalization, 
technological advancements, and the influence of foreign cultures have impacted the 
social and religious lives of the community, including the younger generation. 
Therefore, the role of Islamic Religious Education teachers has become increasingly 
strategic and urgent in strengthening Islamic education within the community. 

Teachers serve as agents of change who nurture, guide, and instill positive 
character values such as honesty, discipline, and responsibility as well as Islamic 
values in the community, not just among students (Mulyasa, 2015; Sahin, 2018). They 
also serve as informal leaders within the community, participating in religious 
activities, outreach programs, religious discussions, and even mediating social 
conflicts (Qoyyumillah et al., 2025). Through these roles, teachers indirectly 
strengthen social bonds, maintain community harmony, and foster social awareness 
within the community. 

Moreover, Islamic Religious Education teachers play a strategic role in 
preserving Islamic values within the community, particularly in areas with a strong 
religious character such as Nagari Katapiang. By integrating with the community, 
teachers serve as a vital bridge between formal education and the broader social life 
of the community (Nashihin & Lidinillah, 2022). Therefore, strengthening the role of 
teachers is not only the responsibility of schools but also a shared responsibility 
among the government, the community, and families. 
 
METHODS 

This study is a qualitative study using a case study approach. Qualitative 
research is descriptive in nature and tends to employ inductive analysis. The 
qualitative research approach focuses on meaning, reasoning, situations, and 
definitions within specific contexts, while examining their connections to everyday 
life (Anidar et al., 2026; Aryasutha et al., 2025; Efendi et al., 2026; Engkizar et al., 
2025; 2026; 2024; Judrah et al., 2024; Kassymova et al., 2025; Razali, 2023; Zulia et 
al., 2020). Simply put, this research is a direct, descriptive study that describes 
phenomena such as forms, activities, characteristics, changes, relationships, 
similarities, and differences between one phenomenon and another (Engkizar et al., 
2018; Oktavia et al., 2023; Saminu et al., 2025; Wangi et al., 2022). This study 
employs a descriptive qualitative research design that examines facts found within the 
community regarding what is seen, heard, experienced, and felt. By examining the 
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role of Islamic education teachers in developing Islamic education, the researcher has 
therefore adopted a case study approach. 

The data sources in this study consist of two types: primary data and secondary 
data, each of which plays an important role in addressing the research questions and 
achieving the research objectives (Moleong, 2021). Primary data is a data source that 
directly provides data to the data collector (Sugiyono, 2016). Primary data is obtained 
directly from the field through interviews, observations, and documentation of 
informants related to the research subject. The primary informants in this study are 
Islamic Religious Education teachers actively teaching at Islamic educational 
institutions or in the community; religious or community leaders who play a role in 
fostering Islamic education; and parents or community members involved in 
religious activities in the local area. Secondary data is obtained from various written 
sources relevant to the research focus, such as books, scientific journals, articles, 
policy documents, and previous research findings related to Islamic education in the 
community. This data serves to strengthen the theoretical foundation and support 
the analysis of field findings. By utilizing these two types of data sources, it is hoped 
that the results of this study will possess strong validity and be able to provide a 
comprehensive picture of the role and dynamics of Islamic education in the 
community (Mariyat & Saifulloh, 2020; Moleong, 2021). 

 
RESULT AND DISCUSSION 
The Role of Islamic Religious Education Teachers in Muslim Communities 

Based on the author’s research, it can be concluded that teachers play a very 
important and strategic role in community life, particularly in the context of character 
building and the development of Islamic values. A teacher does not merely act as an 
instructor in the classroom but also as an educator and moral role model for the 
surrounding community. This responsibility is inherent to the teaching profession, 
especially when the teacher possesses a deep understanding of Islam. In this regard, 
teachers serve as spiritual guides who instill the values of akhlakul karimah in both 
their students and the broader community. This was stated by informants 1, 2, 3, 4, 
and 5. 

If only parents are responsible for a child’s education, the results won’t be optimal. But with 
religious teachers, children are better guided. They know right from wrong and show greater respect 
for their parents and community leaders (informant 1); My role as a religious teacher isn’t just about 
reading the material and administering tests, but rather about setting a good example for the 
children. They’ll find it easier to learn from our daily attitudes and behavior (informant 2); Islamic 
Religious Education teachers here don’t just teach at school they also guide our children outside of 
school. They often give sermons at the mosque, lead youth devotional sessions, and even help organize 
religious study groups. They are very close to the community and serve as role models in matters of 
religion (informant 3); My child often tells me that his or her Islamic Religious Education teacher 
doesn’t just teach religion in class but also likes to offer advice when a child is having problems. In 
fact, that teacher even came to our house when my child was feeling reluctant to go to school. We felt 
very supported (informant 4); He does not limit his role to just the school. He often guides us in 
religious discussions and also teaches us how to deliver sermons. We feel supported and directly 
guided by someone who truly understands religion (informant 5) 

The interview results reinforce the finding that Islamic Religious Education 
teachers in the Katapiang sub-district play a very important role in guiding the 
younger generation. Their role is not limited to imparting religious knowledge but 
also encompasses the moral, spiritual, and social dimensions of Islam. The presence 
of Islamic Religious Education teachers within the community is seen as that of a 
mentor, motivator, and role model in everyday life. 
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Islamic Education in the Community 
The concept of Islamic education, as viewed by the community of Katapiang, 

is not understood merely as the process of teaching religious knowledge, but more 
broadly as a process of character building, moral development, and setting a positive 
example in life all grounded in Islamic teachings and local customs. The Katapiang 
community interprets Islamic education as an effort to integrate religious values with 
the values of Minangkabau local wisdom, which are encapsulated in the philosophy 
“Adat Basandi Syarak, Syarak Basandi Kitabullah.” In daily practice, Islamic education is 
implemented through religious institutions such as madrasah diniyah, Alquran 
education centers, short-term Islamic boarding schools, and village-based religious 
study groups. This education is not only conducted formally in schools but also 
through informal channels rooted in the community, the family, and traditional 
suraus. 

According to the people of Katapiang, Islamic education also emphasizes the 
importance of noble character, good manners in social interactions, respect for 
parents and teachers, and consistent religious practice from an early age. This is 
reflected in the custom of parents guiding their children to pray in congregation, read 
the Quran, and participate in religious activities at the mosque or surau. 

For the community in Nagari Katapiang, Islamic education is not solely the 
responsibility of educational institutions, but rather a social obligation carried out 
collectively by parents, community elders, religious scholars, and local intellectuals, in 
accordance with the principles of “tali tigo sapilin, tungku tigo sajarangan.” This means 
that the religious upbringing of the younger generation must involve all elements of 
society, including Islamic religious education teachers. 
Supporting and Hindering Factors in Developing Islamic Education 

The continuity and success of religious activities within the Katapiang 
community do not occur by chance but are supported by various strong factors from 
social, cultural, and institutional aspects. These factors play a crucial role in 
preserving Islamic values amid the increasingly complex tide of modernization. 

The factors supporting the development of Islamic education in the Katapiang 
village are diverse and interrelated. One of the key factors is the presence of active 
and dedicated Islamic religious education teachers. Religious education teachers in 
this village are known for their strong commitment to nurturing the younger 
generation, not only through teaching and learning activities at school but also 
through community religious activities such as majelis taklim, youth wirid, and moral 
guidance through social activities. Their dedication serves as a cornerstone in shaping 
the Islamic character of the community. In addition, support from parents and 
community leaders such as ninik mamak and alim ulama further strengthens this 
educational process. Although religious activities demonstrate positive momentum 
and are supported by many parties, their implementation still faces various obstacles 
that can affect the effectiveness and continuity of these activities. These inhibiting 
factors are both internal and external in nature and can stem from social, economic, 
or institutional aspects. 

Based on field findings, the author observes that there are a number of 
inhibiting factors affecting the sustainability of religious activities in the Katapiang 
Nagari community. These factors do not exist in isolation but are intertwined, 
reflecting the social dynamics and contextual challenges faced by the local 
community. First, the decline in youth participation in religious activities is a serious 
warning sign for the future sustainability of religious education. With teenagers’ 
interests increasingly leaning toward digital entertainment and social media, activities 
such as Quran recitation, religious study sessions, or mosque-based youth programs 
have become less popular. This situation indicates a shift in the interests of the 
younger generation, requiring new and innovative approaches to organizing religious 
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activities. Without special attention to this age group, there will be stagnation in the 
recruitment of new religious leaders at the local level. 

Second, the lack of facilities and infrastructure also poses a serious obstacle. 
Several neighborhoods in Nagari Katapiang still face limitations in physical facilities, 
such as cramped classrooms in religious educational institutions and a shortage of 
worship equipment. Furthermore, the absence of visual aids or interactive media 
makes the religious learning process monotonous and unengaging, especially for the 
digital generation accustomed to visual and technological approaches. 

Third, limited operational funds have a direct impact on the sustainability of 
religious activities such as short-term Islamic boarding schools, celebrations of major 
Islamic holidays, and training for teachers at Islamic educational institutions. Reliance 
on community self-help, while reflecting a spirit of mutual cooperation, remains 
insufficient to ensure the continuity of regular religious programs. This highlights the 
importance of policy intervention by local governments in the form of a community-
based religious development budget. 

Fourth, the busyness of the community due to modern work patterns and 
increasing economic burdens also presents a unique challenge. People are now more 
focused on individual economic activities, leading to a decline in their participation in 
social and religious activities. Traditional values such as deliberation and mutual 
cooperation, although still present, are gradually eroding. These changes signal a shift 
in social values that must be addressed by reinforcing the community’s collective 
awareness of the importance of participating in religious activities. 

 
CONCLUSION 

Islamic Religious Education teachers play a strategic role in nurturing and 
shaping students’ Islamic character, both within the school environment and in the 
community. Their role extends beyond teaching religious subjects to include serving 
as spiritual mentors, moral role models, and agents of social change. Islamic 
Religious Education teachers are actively involved in community religious activities 
such as religious study groups, Islamic study circles, and youth programs at mosques. 
Through their exemplary conduct and effective communication, Islamic Religious 
Education teachers serve as central figures in instilling Islamic values in the younger 
generation. Islamic education in the community takes various forms, both formal and 
non-formal. In addition to classroom instruction at school, the community is also 
active in religious activities such as youth devotional gatherings, Quranic education 
institutions, and majelis taklim. Islamic values are passed down from generation to 
generation through local Islamic traditions, such as the culture of mutual 
cooperation, mutual respect, and religious activities based on consensus. The 
community demonstrates a collective spirit in preserving its Islamic identity as part of 
daily life. 

There are a number of factors that support and hinder the development of 
Islamic education in society. Supporting factors include the community’s religious 
fervor, the presence of influential religious leaders, support from Islamic educational 
institutions, and synergy among families, schools, and the community. However, 
there are also several obstacles, such as a lack of non-formal religious education 
facilities, parents’ limited time to guide their children, the negative influence of social 
media, and low motivation among some young people to participate in religious 
activities. Therefore, synergy among all elements of society is needed to fully 
optimize the role of Islamic education. 

 
 
 

 



The Role of Islamic Education Teachers in Strengthening Islamic Education in Muslim Communities 

Ahlussunnah: Journal of Islamic Education 

 Vol. 5, No. 2, pp. 636-642, 2026 

 

 

641 

 

  
  

REFERENCES 

Anggraini, G. O., & Wiryanto, W. (2022). Analysis of Ki Hajar Dewantara’s 
Humanistic Education in the Concept of Independent Learning Curriculum. 
Jurnal Penelitian Ilmu Pendidikan, 15(1), 33–45. 
https://doi.org/10.21831/jpipfip.v15i1.41549 

Anidar, J., Nursyamsi, N. Diminurman, A., & Engkizar, E. (2026). Building religious 
character in students: a qualitative study of youth information and counseling 
centers. Jurnal Konseling Dan Pendidikan, 14(1), 194–204. 
https://doi.org/https://doi.org/10.29210/1158400 

Aryasutha, R., Azizah Ria Kusrini, N., Nurul Ulya, J., & Syamsiah Septiani, N. (2025). 
Opportunities and Challenges for Islamic Education Teachers in Using 
Artificial Intelligence in Learning. Muaddib.Intischolar.Id, 2(1), 43. 
https://muaddib.intischolar.id/index.php/muaddib/article/view/6 

Darmaningtyas. (2015). Pendidikan Yang Memiskinkan - Bintangpusnas Edu. Galang 
Press. https://bintangpusnas.perpusnas.go.id/konten/BK89048/pendidikan-
yang-memiskinkan 

Efendi, E., Jaafar, A., & Engkizar, E. (2026). Muslim Women’s Leadership in 
Conflict Management in Higher Education. Tadris: Jurnal Keguruan Dan Ilmu 
Tarbiyah, 11(2), 826–838. 
https://doi.org/https://doi.org/10.24042/tadris.v11i2.30474 

Engkizar, E., Jaafar, A., Alias, M., Guspita, B., & Albizar, R. (2025). Utilisation of 
Artificial Intelligence in Qur’anic Learning: Innovation or Threat? Journal of 
Quranic Teaching and Learning, 1(2), 1–17. 
https://joqer.intischolar.id/index.php/joqer/index 

Engkizar, E., Jaafar, A., Hamzah, M. I., Syafril, S., Febriani, A., Oktavia, G., & Satrial, 
A. (2026). Quran Teachers’ Skills as Pedagogical Foundations: Conceptual and 
Practical Insights into Nine Competencies. Muaddib: Journal of Islamic Teaching 
and Learning, 2(1), 22–38. https://doi.org/10.67055/xt598c43 

Engkizar, E., Jaafar, A., Hamzah, M. I., Syafril, S., Oktavia, G., Febriani, A., & 
Albizar, A. (2026). Tartil Method as an Effective Strategy for Transforming 
Students’ Positive Attitudes in Learning the Qur’an. Journal of Quranic Teaching 
and Learning, 2(1), 50–63. 
https://joqer.intischolar.id/index.php/joqer/article/view/21 

Engkizar, E., Muliati, I., Rahman, R., & Alfurqan, A. (2018). The Importance of 
Integrating ICT Into Islamic Study Teaching and Learning Process. Khalifa: 
Journal of Islamic Education, 1(2), 148. https://doi.org/10.24036/kjie.v1i2.11 

Fitriani, L., Agil, M., & Hermansyah, E. (2024). Peranan Guru Pendidikan Agama 
Islam Dalam Membentuk Akhlak Siswa Di Sekolah MTS. Al-Islamiyah. Jurnal 
Tarbiyah Jamiat Kheir, 2(2), 314–325. https://doi.org/10.62026/j.v2i2.99 

Idris, S., & ZA, T. (2017). Realitas Konsep Pendidikan Humanisme Dalam Konteks 
Pendidikan Islam. Jurnal Edukasi: Jurnal Bimbingan Konseling, 3(1), 96. 
https://doi.org/10.22373/je.v3i1.1420 

Judrah, M., Arjum, A., Haeruddin, & Mustabsyirah. (2024). Peran Guru Pendidikan 
Agama Islam dalam Pembentukan Karakter Peserta Didik. Journal of Instructional 
and Development Researches, 4(1), 25–37. 
https://doi.org/10.14421/jpai.2021.18203 

Kassymova, G. K., Engkizar, E., Hebebci, M. T., & Talgatov, Y. K. (2025). 
Interreligious Coexistence in Islam: Implications for Islamic Education and the 
Achievement of SDGs. Muaddib: Journal of Islamic Teaching and Learning, 1(3), 79–
92. https://muaddib.intischolar.id/index.php/muaddib/article/view/26 

Mariyat, A., & Saifulloh, F. (2020). The Formation of Social Competence in Teachers 
trough Amaliyah Tadris of The Final Graduate Students of Kulliyatul 
Mu’allimaat Al-Islamiyah in Islamic Boarding School Darussalam Gontor for 

https://doi.org/10.21831/jpipfip.v15i1.41549
https://doi.org/https:/doi.org/10.29210/1158400
https://muaddib.intischolar.id/index.php/muaddib/article/view/6
https://bintangpusnas.perpusnas.go.id/konten/BK89048/pendidikan-yang-memiskinkan
https://bintangpusnas.perpusnas.go.id/konten/BK89048/pendidikan-yang-memiskinkan
https://doi.org/https:/doi.org/10.24042/tadris.v11i2.30474
https://joqer.intischolar.id/index.php/joqer/index
https://doi.org/10.67055/xt598c43
https://joqer.intischolar.id/index.php/joqer/article/view/21
https://doi.org/10.24036/kjie.v1i2.11
https://doi.org/10.62026/j.v2i2.99
https://doi.org/10.22373/je.v3i1.1420
https://doi.org/10.14421/jpai.2021.18203
https://muaddib.intischolar.id/index.php/muaddib/article/view/26


Makhdalena, M., Zulfamanna, Z., Safarudin, R. 

Ahlussunnah: Journal of Islamic Education 

 Vol. 5, No. 2, pp. 636-642, 2026 

 

642 

 

  

Copyright holder: 
© Makhdalena, M., Zulfamanna, Z., Safarudin, R. 

 
First publication right: 

Ahlussunnah: Journal of Islamic Education 

 
This article is licensed under: 

CC-BY-SA 

Girls 1st Campus. Educan : Jurnal Pendidikan Islam, 4(2), 246. 
https://doi.org/10.21111/educan.v4i2.5258 

Moleong, L. J. (2021a). Metodologi penelitian kualitatif (Edisi revisi. PT Remaja 
Rosdakarya. 

Moleong, L. J. (2021b). Penelitian Kualitatif: Metode Penelitian Kualitatif. In Jurnal 
EQUILIBRIUM (40th ed., Vol. 5, Issue January). Remaja Rosdakarya. 

Mulyasa, E. (2015). Menjadi Guru Profesional. In menjadi guru profesional. In (No 
Title). Remaja Rosdakarya.  

Nashihin, M., & Lidinillah, M. K. (2022). Peran Sosial Guru PAI dalam Masyarakat 

Pesisir Pantura Jawa: Studi Kualitatif di Tiga Kabupaten. … : Jurnal Pendidikan 
Agama Islam, 5(1), 51–60. https://doi.org/10.58518/darajat.v5i1.960 

Oktavia, G., Febriani, A., & Sepriasa, A. (2023). Upaya Guru Dalam Membentuk 
Akhlak Peserta Didik. Murabby: Jurnal Pendidikan Islam, 6(2), 126–135. 
https://doi.org/10.15548/mrb.v6i2.3457 

Qoyyumillah, N. I., Aminah, S., Kholis, N., Najib, M., Anam, S., & Mohd Sadad bin 
Mahmud. (2025). Realizing Golden Indonesia: Islamic Education in 
Developing An Excellent Generation. Jurnal At-Tarbiyat: Jurnal Pendidikan Islam, 
8(2). https://doi.org/10.37758/jat.88i2.24 

Razali, G. (2023). Metodologi Penelitian Kuantitatif, Kualitatif, dan Kombinasi. Bandung. 
Media Sains Indonesia. 

Sahin, A. (2018). Critical issues in islamic education studies: Rethinking islamic and 
western liberal secular values of education. Religions, 9(11), 335. 
https://doi.org/10.3390/rel9110335 

Sahin, A. (2022). Love of learning as a humanizing pedagogic vocation: Perspectives 
from traditions of higher education in islam. In Higher Education and Love: 
Institutional, Pedagogical and Personal Trajectories (pp. 137–187). Springer 
International Publishing. https://doi.org/10.1007/978-3-030-82371-9_8 

Saminu, M., Athari, Z., & Langputeh, S. (2025). Inclusive Approaches to Quranic 
Memorization: A Case Study of Tahfiz Methods for Learners with Disabilities. 
Journal of Theory and Research Memorization Quran, 1(2), 65–78. 
https://doi.org/10.67055/gte8q955 

Sugiyono. (2016). Analisis data kualitatif. Analisis data kualitatif,. In Analisis Data 
Kualitatif (p. 180). https://core.ac.uk/download/pdf/228075212.pdf 

Tilaar, H. A. R. (2009). Perubahan sosial dan pendidikan : pengantar pedagogik transformatif 
untuk Indonesia. Grasindo. 

Wangi, A. N., Putri, R. A., Anwar, F., Firza, R. H., Kurniawan, A. D., Rizki, F. A., & 
Oktavia, G. (2022). Teacher’s Efforts to Overcome Students Difficulties in 
Writing the Qur’an Verses. International Journal of Multidisciplinary Research of 
Higher Education, 5(1), 37–43. https://doi.org/10.24036/ijmurhica.v5i1.126 

Zulia, P., Sarmidin, & Ikrima, M. (2020). Peran guru pendidikan agama islam 
terhadap perilaku keagamaan siswa di MTS Tarbiyah Islamiyah Hulu Kuantan. 

AL-HIKMAH : Jurnal Pendidikan Dan Pendidikan Agama Islam, 2(2), 1–16. 
https://doi.org/10.36378/al-hikmah.v2i2.773 

 
 
 
 
 
  

https://doi.org/10.21111/educan.v4i2.5258
https://doi.org/10.58518/darajat.v5i1.960
https://doi.org/10.15548/mrb.v6i2.3457
https://doi.org/10.37758/jat.88i2.24
https://doi.org/10.3390/rel9110335
https://doi.org/10.1007/978-3-030-82371-9_8
https://doi.org/10.67055/gte8q955
https://core.ac.uk/download/pdf/228075212.pdf
https://doi.org/10.24036/ijmurhica.v5i1.126
https://doi.org/10.36378/al-hikmah.v2i2.773

