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                                         Abstract
Early Islamic educational thought provides an important foundation for understanding the development of Islamic intellectual and educational traditions. This study aims to analyze the foundational principles, educational objectives, human conception, curriculum, pedagogical methods, educational institutions, and historical development of early Islamic education. This study employed a qualitative research design using content analysis to identify, categorize, and interpret relevant themes from scholarly and historical sources. The analysis covered the Prophetic period, the era of the Rightly Guided Caliphs, and the early classical period leading to the emergence of the madrasah. The findings show that early Islamic education was fundamentally grounded in tawhid, ethical formation, intellectual development, and social responsibility. Its development progressed from individual faith formation in Mecca toward broader social and institutional formation in Medina and subsequent periods. The analysis also reveals an integrated educational orientation that connected knowledge, adab, practical competence, and moral responsibility through diverse institutions and pedagogical practices. The historical development further demonstrates that Islamic education adapted to changing social and intellectual contexts while maintaining its normative foundations. These findings highlight the continuing relevance of early Islamic educational principles for contemporary education, particularly in integrating faith, knowledge, ethics, adaptive pedagogy, and social responsibility.


INTRODUCTION
Islamic educational thought represents an important area of inquiry in the history of Islamic education because it provides the foundations from which subsequent educational, intellectual, moral, and institutional traditions developed. Islamic education did not emerge independently of its historical context (Miftahussurur & Firdaus, 2024). Rather, it developed within the social and religious conditions of pre-Islamic Arabia, where tribal structures, social inequalities, religious plurality, and established cultural practices shaped the context in which the early Muslim community emerged (Haikal et al., 2023). The first revelation, particularly

the command Iqra' (read), established knowledge and learning as central dimensions of the Islamic worldview. Education consequently became closely associated with the formation of individuals and the transformation of social life based on revealed guidance (Engkizar et al., 2026).

The development of Islamic education during its formative period can be examined through three interconnected historical phases. The first was the Prophetic period in Mecca and Medina, when the Prophet Muhammad served simultaneously as teacher, moral exemplar, transmitter of revelation, community leader, and founder of a new social order. The second was the period of the Rightly Guided Caliphs, when the educational principles established during the Prophetic period were preserved, disseminated, and adapted to the expanding Muslim community (Engkizar et al., 2026; Hafizah et al., 2025; Masani & Fabanjo, 2026). The third was the early classical period, particularly under the Umayyads and Abbasids, when educational activities became increasingly diversified through kuttab, halaqah, mosques, scholarly households, libraries, and other learning spaces, eventually contributing to the emergence of more structured institutions such as the madrasah (Purnama et al., 2019). In this study, therefore, the term “early Islamic education” refers not only to education during the Prophetic period but also to the formative development of Islamic educational traditions leading toward greater institutional and intellectual consolidation.

The significance of examining this formative period extends beyond historical reconstruction. Contemporary debates on Islamic education continue to concern the relationship between religious knowledge, intellectual development, moral formation, social responsibility, and practical competence. These concerns raise a fundamental question regarding the educational purposes embedded in the Islamic tradition: whether education should primarily transmit religious knowledge or cultivate an integrated human being characterized by faith, ethical conduct, intellectual capacity, practical competence, and social responsibility (Alouzi et al., 2026; Baroud et al., 2025). The formative history of Islamic education provides an important context for examining this question because religious, moral, intellectual, social, and practical dimensions were closely interconnected within early educational practices (Furqan, 2019; Habibi, 2023).

Existing scholarship has addressed various aspects of early Islamic education, including Prophetic pedagogy, Quranic and hadith-based education, Islamic educational institutions, the development of Islamic sciences, and the emergence of the madrasah. However, these discussions are often examined through separate historical or thematic perspectives, making it difficult to identify the broader continuity between normative foundations, educational objectives, conceptions of human beings, curriculum, pedagogical practices, institutional development, and the expansion of Islamic intellectual traditions. A more integrated analysis is therefore needed to examine how these dimensions developed across the formative stages of Islamic education and how their relationships contributed to the characteristics of the emerging educational tradition (Alatise & Akinfolarin, 2025; Mustafa et al., 2026).

Accordingly, this study aims to analyze the development of early Islamic educational thought through a qualitative content analysis of relevant scholarly and historical sources. The analysis focuses on its normative foundations, educational objectives, conception of human beings, curriculum, pedagogical methods, teacher-learner relationships, educational institutions, and historical transformations from the Prophetic period through the Rightly Guided Caliphate and the early classical period. By bringing these dimensions together, the study seeks to provide an integrated interpretation of early Islamic educational thought and to identify principles that remain relevant to contemporary Islamic education.
METHODS
Research Design

This study employed a qualitative research design using content analysis to examine the development and characteristics of early Islamic educational thought. The approach was selected because the study focuses on interpreting textual and historical sources to identify recurring concepts, educational principles, pedagogical practices, institutional developments, and transformations in Islamic educational thought. Content analysis enabled the researchers to move beyond chronological description by systematically categorizing and interpreting the meanings embedded in the selected sources (Kyngäs, 2020; Pohontsch, 2019; Preiser et al., 2021).

Data Sources and Selection

The data consisted of relevant scholarly and historical sources addressing Islamic education during the Prophetic period, the era of the Rightly Guided Caliphs, the Umayyad and Abbasid periods, and the development of educational institutions preceding and surrounding the emergence of the madrasah. Sources included scholarly books, peer-reviewed journal articles, historical studies, and relevant primary or translated Islamic texts. Sources were selected purposively based on their relevance to the research focus, scholarly credibility, historical relevance, and contribution to understanding the development of early Islamic education (Allsop et al., 2022; Engkizar et al., 2026; Hazanah et al., 2023).

Data Analysis

The data were analyzed through a qualitative content analysis procedure consisting of four stages: (1) source identification and familiarization, (2) coding of relevant textual information, (3) categorization of codes into analytical themes, and (4) interpretation and synthesis of the emerging themes. The coding process focused on eight analytical dimensions: normative foundations, educational objectives, conception of human beings, curriculum and educational content, pedagogical methods, teacher-learner roles, educational institutions, and historical transformation. The identified themes were subsequently compared across historical periods to examine patterns of continuity, development, and transformation in Islamic educational thought (Braun & Clarke, 2019; Castleberry & Nolen, 2018; Engkizar et al., 2025; Terry et al., 2017).

Analytical Focus

The analysis was organized comparatively across three major historical phases: the Prophetic period, the Rightly Guided Caliphate, and the early classical period. Particular attention was given to changes in educational orientation, institutional development, curriculum, pedagogical practices, and the relationship between religious knowledge and broader intellectual development. The final stage involved synthesizing these findings to identify the foundational characteristics and contemporary implications of early Islamic educational thought.
RESULT AND DISCUSSION
Normative Foundations of Early Islamic Education

The analysis identifies revelation as the primary normative foundation of early Islamic education. The first revelation in Surah al-'Alaq, particularly the command to read, establishes intellectual activity as a fundamental dimension of Islamic religious life. Within the Quranic framework, reading extends beyond the recitation of textual revelation to include the interpretation of divine signs manifested in revelation, human existence, and the natural world. Consequently, knowledge acquisition in early Islamic education was oriented toward recognizing God, understanding human existence, and fulfilling the responsibility of human beings as khalifah (stewards) on earth (Pandikar et al., 2024).

Tawhid constituted the central organizing principle of this educational orientation, particularly during the Meccan period. The Prophet Muhammad's educational activities emphasized faith formation, purification of belief, rejection of polytheism, and moral development. The findings indicate that spiritual transformation preceded broader social transformation. However, tawhid was not treated as an isolated theological doctrine. It generated ethical and social implications, including respect for human dignity, justice, brotherhood, responsibility, and concern for vulnerable members of society (Hairani & Putri, 2024).

The Sunnah further operationalized these normative foundations through concrete educational practices. The Prophet employed oral instruction, exemplary conduct, habituation, dialogue, questioning, storytelling, repetition, and constructive correction. Educational principles were also manifested through social arrangements, such as the establishment of brotherhood between the Muhajirun and the Ansar (Harun, 2018; Shiddiq, 2023). In addition, the strong emphasis on knowledge and the status of scholars contributed to the development of an intellectual ethos among early Muslims, in which the pursuit of knowledge was simultaneously understood as an act of worship and intellectual development.

The analysis further shows that these foundations contributed to the emergence of adab as an integral educational concept. Adab encompasses relationships between human beings and God, other people, knowledge, and themselves. Thus, although the conceptual distinctions among ta'lim, tarbiyah, and ta'dib were articulated more explicitly in later intellectual traditions, early Islamic educational practice already reflected an integrated relationship between knowledge transmission, personal development, and ethical formation.

Educational Development during the Prophetic Period: From Tawhid Formation to Social Formation

The Prophetic period represents the formative stage of Islamic education, in which educational practices developed through preaching, companionship, community formation, and social organization rather than through a formally systematized educational theory. The analysis reveals a clear distinction between the educational orientations of the Meccan and Medinan periods.

During the Meccan period, education primarily focused on strengthening faith, tawhid, belief in the hereafter, moral responsibility, patience, and resistance to prevailing forms of social injustice. Educational activities were conducted progressively and adapted to the sociopolitical conditions of the early Muslim community. The Prophet's house and Dar al-Arqam functioned as important spaces for intensive learning and spiritual formation. This period can therefore be characterized by three dominant features: formation of committed learners, internalization of religious values, and development of moral resilience (Herwati & Aliyah, 2021; Lukman et al., 2019).

Following the migration to Medina, Islamic education expanded from individual religious formation toward community development. Educational content increasingly addressed worship, family law, economic relations, political organization, intercommunity relations, conflict management, and social life. The Prophet's Mosque became a multifunctional educational center that supported worship, teaching, consultation, problem-solving, reception of delegations, and cultural development. Education consequently became more open, communal, and closely connected to the practical organization of society.

The Suffah represented an important form of intensive learning within the Medinan community. Its existence demonstrates that early Islamic education included mechanisms for providing learning opportunities to individuals with limited economic resources. More broadly, educational processes during the Medinan period were closely connected to everyday social practices (Ichwan et al., 2024; Krofl, 2017). Teachings concerning zakat, economic relations, family life, warfare, and treaties were translated into concrete forms of learning and social action. This indicates that early Islamic education operated through the interaction between revelation, social experience, and collective practice.

The Prophet also occupied a multidimensional educational role as teacher, moral guide, leader, judge, motivator, and living exemplar. His conduct functioned as an embodied form of curriculum because the values he taught were simultaneously demonstrated through his behavior. The findings therefore indicate that education during the Prophetic period was not confined to formal instructional settings but occurred continuously through social interaction and everyday communal life.

Educational Objectives: Formation of Faith, Knowledge, and Ethical Character

The findings demonstrate that the objectives of early Islamic education were closely connected to the broader mission of prophethood. Educational development sought to cultivate individuals capable of combining religious commitment, intellectual development, moral conduct, and social responsibility.

The first objective was the formation of a tawhid-centered worldview. Faith was not limited to verbal affirmation but functioned as an organizing principle for interpreting reality, determining conduct, and establishing moral priorities. Within this framework, knowledge was pursued not primarily for intellectual status but for spiritual development and social benefit.

The second objective was ethical and character formation. Early Islamic education positioned moral qualities such as honesty, trustworthiness, compassion, humility, moral courage, justice, self-control, and responsibility as central educational outcomes. Learning was therefore evaluated not merely through the acquisition of information but through observable changes in conduct. Quranic learning, for example, was expected to contribute to greater honesty, patience, responsibility, and concern for others.

The third objective concerned intellectual development and literacy. The emphasis on reading, writing, memorization, understanding, and transmission of knowledge indicates the importance attached to intellectual capacity. The reported practice of allowing some prisoners of the Battle of Badr to obtain release by teaching literacy to Muslims further illustrates the strategic value attributed to reading and writing.

Overall, early Islamic education pursued an integrated conception of human development. Its intended outcome was an individual characterized by sound faith, proper worship, ethical conduct, intellectual competence, practical capability, and social responsibility. The findings therefore indicate that the educational orientation of the early Muslim community resisted a strict separation between religious learning and the practical dimensions of human life (Thalgi, 2024; Zaitun et al., 2023).

Conception of the Human Person in Early Islamic Educational Thought

The analysis identifies a comprehensive conception of human beings underlying early Islamic educational practice. Humans were understood as creations of God endowed with potential and entrusted with moral responsibility. This conception provided the philosophical basis for an educational process that addressed more than biological, economic, or political dimensions of human existence (Hidayat et al., 2021; Sani & Muhammad, 2021; Syeikh, 2020).

Five interrelated dimensions can be identified. First, human beings were understood as 'abd Allah (servants of God), establishing worship, moral responsibility, and accountability as fundamental educational orientations. Second, humans were regarded as khalifah fi al-ardh, emphasizing their responsibility to manage worldly affairs, uphold justice, and employ knowledge for social improvement. Third, humans possessed fitrah, understood as an inherent disposition or potential that required appropriate cultivation and direction. This perspective supports an educational process that is gradual, humane, and responsive to individual capacities.

Fourth, human existence was understood as multidimensional, involving physical, intellectual, spiritual, and social aspects. Consequently, educational concerns extended beyond ritual practice to include health, cleanliness, economic activity, and other forms of useful knowledge. Fifth, human beings were regarded as lifelong learners. Educational engagement extended across differences in age, gender, socioeconomic status, and social position.

These dimensions position the learner as a moral and intellectual subject rather than merely an object of doctrinal transmission. Early Islamic educational thought consequently emphasized human dignity, morally responsible freedom, cultivation of potential, and balanced development.

Educational Institutions and Learning Spaces

The findings reveal that early Islamic education developed through a diverse and adaptive institutional structure rather than through a single standardized institution. The household constituted one of the earliest educational environments, functioning as a relatively intimate space for religious formation and demonstrating the central role of the family in early education (Hersi, 2005; Hidayat et al., 2022).

Dar al-Arqam subsequently served as a significant center for intensive community formation during the early Meccan period. Its educational function was closely associated with faith formation, spiritual development, and the strengthening of individual resilience. During the Medinan period, the mosque, particularly the Prophet's Mosque, developed into a broader educational and social institution. It supported worship, teaching, consultation, community interaction, and the development of learning circles.

The Suffah represented an important model of intensive learning and demonstrated the relationship between education and social accessibility. The kuttab subsequently developed as a form of elementary education concerned with reading, writing, Quranic memorization, and foundational religious knowledge. Meanwhile, the halaqah provided a flexible learning structure based on direct interaction between teacher and learners, discussion, transmission, and personal guidance.

During the subsequent classical period, educational activity expanded into houses of scholars, libraries, bookshops, literary gatherings, and institutions associated with specialized knowledge. The emergence of the madrasah represented a later stage in this institutional development, characterized by greater structural organization, curricular specification, and financial support, particularly through waqf. The institutional trajectory therefore indicates a process of diversification rather than linear replacement: newer educational institutions emerged while earlier forms such as mosques, halaqah, scholarly households, and libraries continued to operate.

Curriculum and Educational Content

The analysis indicates that the curriculum of early Islamic education developed in response to the religious and social conditions of each historical period. During the Meccan period, educational content was concentrated on tawhid, faith, Quranic revelation, prophetic narratives, patience, and moral formation. These themes corresponded to the need to establish a stable religious and ethical identity within the early Muslim community (T. Hidayat et al., 2018; Makmudi, 2021; Saada & Gross, 2017).

During the Medinan period, educational content expanded to include worship, family relations, economic transactions, social ethics, zakat, conflict management, and community organization. This expansion demonstrates a movement from predominantly individual spiritual formation toward the education of a functioning social community. During the periods of the Rightly Guided Caliphs and the early classical era, the range of educational content became increasingly extensive. Quranic studies, qira'at, tafsir, hadith, jurisprudence, Arabic linguistics, history, administration, mathematics, medicine, astronomy, and other fields gradually became part of the broader intellectual environment. The translation movement during the Abbasid period further expanded access to Greek, Persian, and Indian intellectual traditions (Hasan, 2018).

The findings indicate that the curriculum was characterized by an integrative orientation. Religious sciences retained a central position in the formation of Islamic identity, while rational and practical sciences developed in response to intellectual and societal needs. Knowledge was therefore not conceived merely as material for memorization but as something connected to action, ethics, and social usefulness.

Educational Methods and Learning Strategies

The analysis identifies nine major pedagogical approaches reflected in Prophetic practice and subsequent Islamic educational traditions. First, exemplary conduct positioned the educator's behavior as a primary medium of moral instruction. Second, oral instruction was employed with repetition, interaction, and adaptation to the audience's level of understanding. Third, questioning and dialogue were used to stimulate attention, assess understanding, and encourage active participation (Engkizar et al., 2026).

Fourth, storytelling and analogy were employed to communicate moral principles and facilitate understanding of abstract ideas. Fifth, habituation and practical training emphasized direct practice, gradual correction, and learning through action. Sixth, memorization served to preserve Quranic and scholarly knowledge, although its educational function was connected to understanding and application rather than memorization alone. Seventh, the halaqah provided an interactive learning environment characterized by close teacher-learner relationships and direct intellectual exchange.

Eighth, scholarly travel (rihlah ilmiyyah) developed as a means of accessing qualified teachers, expanding intellectual perspectives, and strengthening scholarly networks. Ninth, individualized or differentiated instruction was reflected in the Prophet's adaptation of educational responses to differences in learners' capacities, circumstances, and needs.

Taken together, these approaches demonstrate that early Islamic pedagogy incorporated cognitive, affective, and practical dimensions of learning. The instructional process connected textual knowledge with lived experience and combined direct instruction, interaction, practice, reflection, and moral example.

Roles of Teachers, Learners, and the Ethos of Knowledge

The findings further demonstrate that the educational relationship in early Islamic tradition was strongly shaped by ethical and intellectual considerations. The teacher was not conceptualized merely as a transmitter of information but as a moral and spiritual guide. The Prophet represented the primary model of this role, while the Companions, tabi'in, and later scholars continued the understanding that teaching constituted a form of trust and religious responsibility (Harun, 2018; Latif, 2017).

Teacher authority was therefore associated not only with subject-matter knowledge but also with moral integrity. Qualities such as sincerity, patience, justice, humility, and responsibility were considered important dimensions of educational competence. In the halaqah tradition, the personal qualities of the teacher contributed substantially to the learning environment, while students sometimes undertook scholarly travel not merely to access particular knowledge but also to study under respected scholars whose intellectual and ethical qualities were valued.

Learners were positioned as active seekers of knowledge who were expected to demonstrate commitment, patience, respect, and discipline. The concept of adab shaped learners' relationships with teachers and knowledge, including the importance of intention, respectful questioning, perseverance, and application of knowledge.

The teacher-learner relationship was consequently personal, ethical, and intellectual. Knowledge was transmitted through direct interaction, observation, repeated engagement, and scholarly chains of transmission (sanad). This model generated not only intellectual continuity but also a strong ethical dimension in the transmission of knowledge.

Educational Development during the Rightly Guided Caliphate

The period of the Rightly Guided Caliphs represents a phase of consolidation and geographical expansion of the educational principles established during the Prophetic period. The findings indicate three major processes: preservation of foundational sources, geographical dissemination of learning, and adaptation to changing social needs.

During the caliphate of Abu Bakr al-Siddiq, the preservation of the Quran became a significant concern following the loss of Quranic memorizers in military conflicts. This concern contributed to the initiative to collect the Quranic text into a compiled manuscript. Under Umar ibn al-Khattab, the expansion of Muslim territories generated increased demand for teachers and educational structures. Kuttab became increasingly important, while religious instruction, Arabic language learning, and social discipline expanded alongside administrative development (Fuad et al., 2017).

During the caliphate of Uthman ibn Affan, the standardization of the Quranic codex addressed differences in recitation practices emerging across the expanding Muslim territories. This process provided an important textual foundation for Quranic education. Under Ali ibn Abi Talib, educational and intellectual traditions continued despite increasing political complexity (Misnahwati et al., 2024).

Overall, this period demonstrates that Islamic education was increasingly decentralized from the original center of Prophetic activity and disseminated through scholars, teachers, companions, and emerging educational institutions across different regions.

Transformation toward the Early Classical Period

The transition from the Rightly Guided Caliphate to the Umayyad and Abbasid periods marked a significant expansion of Islamic educational activity. During the Umayyad period, education remained closely associated with Quranic studies, hadith, Arabic language, religious knowledge, and administrative needs. The expansion of Islamic territories increased the importance of Arabic as a medium for religious and governmental communication, while mosques and kuttab continued to function as important educational centers.

A more extensive intellectual transformation occurred during the Abbasid period. The translation movement facilitated engagement with intellectual traditions originating from Greek, Persian, and Indian sources. These materials were not merely transmitted but also interpreted, evaluated, and developed within the emerging Islamic intellectual tradition. Institutions and spaces such as libraries, scholarly residences, bookshops, literary gatherings, medical institutions, and centers associated with translation contributed to the formation of a broader educational ecosystem (Doolabi & Behroozi, 2021; Subhan, 2025).

The curriculum consequently became more differentiated. Religious sciences remained central, while Arabic linguistics, logic, philosophy, mathematics, astronomy, medicine, and other fields gained greater visibility. This development indicates an intellectual synthesis involving revelation, rational inquiry, and empirical investigation.

The emergence of the madrasah represented a further institutional transformation toward more stable and structured educational provision. Its development was associated with several factors, including the need for organized learning, political patronage, waqf support, the consolidation of legal schools, and increasing social demand for systematic instruction. Importantly, the emergence of the madrasah did not eliminate earlier educational forms. Mosques, halaqah, scholarly households, and libraries continued to function, resulting in a plural educational ecosystem.

Relevance of Early Islamic Educational Thought to Contemporary Education

The synthesis indicates several dimensions through which early Islamic educational thought remains relevant to contemporary education. The first concerns integrated human development. Early Islamic education connected faith, ethics, intellectual development, practical competence, and social responsibility. This orientation provides a conceptual basis for addressing contemporary concerns regarding the fragmentation of knowledge and the dominance of narrowly cognitive educational outcomes.

The second dimension concerns the educational ecosystem. Early Islamic education was distributed across households, mosques, learning circles, communities, and later formal institutions. In the contemporary context, this principle can be interpreted as support for stronger connections among families, schools, religious institutions, communities, and digital learning environments.

Third, teacher exemplarity emerges as a significant educational principle. The historical model emphasizes that educational quality is influenced not only by curriculum and instructional technology but also by the ethical integrity and conduct of educators. Fourth, early pedagogical practices demonstrate the value of adaptive, dialogical, practical, and participatory learning. These principles correspond with contemporary approaches emphasizing active, collaborative, reflective, and learner-responsive education.

Fifth, the historical development of Islamic intellectual culture highlights the importance of literacy and scholarly inquiry. Reading, writing, discussion, intellectual exchange, and scholarly travel contributed to the development of an extensive knowledge tradition. Contemporary Islamic education can therefore strengthen academic literacy through critical reading, evidence-based argumentation, scholarly writing, and research integrity.

Sixth, the historical development of educational institutions demonstrates the possibility of institutional adaptation without abandoning normative foundations. Islamic education evolved from households and small learning communities to mosques, kuttab, halaqah, libraries, and madrasahs while retaining its foundational orientation toward knowledge, ethical formation, and social responsibility. Finally, the accessibility represented by institutions such as the Suffah indicates the importance of educational inclusion and attention to economically disadvantaged learners (Garcia et al., 2024; Madhar, 2024).

Overall, the findings suggest that the contemporary relevance of early Islamic educational thought does not depend on reproducing historical institutions in their original forms. Rather, its relevance lies in the underlying principles of tawhid, ethical formation, knowledge integration, teacher exemplarity, adaptive pedagogy, scholarly literacy, institutional flexibility, and social responsibility. These principles provide a conceptual foundation for interpreting and developing Islamic education in response to contemporary challenges, including knowledge fragmentation, moral concerns, commercialization, inequality of educational access, and technological disruption.
CONCLUSION
This study demonstrates that Islamic educational thought in the formative period developed as an integrated tradition grounded in tawhid, ethical formation, intellectual development, and social responsibility. The qualitative content analysis indicates that educational development from the Prophetic period through the Rightly Guided Caliphate and the early classical period involved both continuity of normative principles and adaptation to changing social, intellectual, and institutional contexts.

The findings identify four interconnected characteristics of formative Islamic education. First, its educational orientation integrated faith, knowledge, adab, practical competence, and social responsibility rather than treating them as separate domains. Second, its institutional development was adaptive, evolving from households and mosques to kuttab, halaqah, scholarly circles, libraries, and eventually more structured institutions such as the madrasah. Third, its pedagogical tradition combined exemplary conduct, dialogue, storytelling, memorization, practice, habituation, and individualized interaction. Fourth, the development of Islamic intellectual traditions demonstrates an expanding engagement with diverse fields of knowledge while maintaining Islamic normative foundations.

These findings suggest that the continuing relevance of formative Islamic educational thought lies not in reproducing historical institutions, but in adapting its underlying principles to contemporary educational contexts. An integrated orientation toward faith, knowledge, ethical character, teacher exemplarity, institutional flexibility, literacy, and social responsibility can provide a conceptual basis for strengthening contemporary Islamic education. Future research may further examine how these historical principles can be operationalized within contemporary educational institutions and evaluated through empirical studies.
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