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                                          Abstract 
This study aims to formulate an integrative learning psychology 
model that unifies Al-Ghazali’s methodology of Tazkiyatun Nafs 
with Carl Jung’s Individuation process as a transformative 
framework for Islamic Religious Education. The research 
departs from a critique of contemporary Islamic Religious 
Education, which tends to be predominantly cognitive-
normative and therefore fails to cultivate inner transformation 
and holistic character development in learners. Through a 
comparative-theoretical literature study, this research analyzes 
the structural and functional correspondences between Islamic 
psychological concepts Nafs, Qalb, Ruh, and Tazkiyah and 
Jungian concepts such as the Shadow, Ego, Collective 
Unconscious, and the Self. The findings indicate a strong 
functional equivalence, particularly between Nafs Ammarah and 
the Shadow, as well as between Qalb and the Self/Depth 
Unconscious. This synthesis produces the “Tazkiyah-
Individuation Learning Psychology Model,” which consists of 
three main stages: Takhalli (purification from psychic 
inferiority/Shadow), Tahalli (cultivation of akhlaq al-karimah and 
strengthening of the Ego–Self Axis), and Tajalli (spiritual 
actualization analogous to Self-Realization). The model offers a 
procedural framework for Islamic Religious Education curricula 
to integrate moral development, mental well-being, and 
spirituality into the learning process. This research concludes 
that integrating the two theories can bridge methodological gaps 
in the psychology of religion and provide a robust theoretical 
foundation for developing holistic character education. 
However, since this study remains theoretical, further research is 
needed to empirically examine the model’s effectiveness within 
Islamic Religious Education and psycho-spiritual counseling 
contexts. 

 
INTRODUCTION 

The contemporary world is enveloped by rapid technological advancements 
and massive globalization; yet, paradoxically, these developments are accompanied by 
an increasingly alarming moral crisis and psychological conflict. Specifically, Islamic 
Religious Education faces serious challenges, as reflected in the emergence of 
extreme acts of terrorism, which often lead scholars to conclude that religious
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education has failed to instill a comprehensive and inclusive understanding among its 
adherents (Hanafie & Khojir, 2023). Furthermore, the general education sector has 
undergone a dramatic shift in orientation from focusing on the pursuit of knowledge 
(knowledge-oriented) to merely seeking degrees or certificates (certificate-oriented). 
This shift indicates that Islamic Religious Education has not fully achieved its 
fundamental goal: producing a generation that not only understands religious 
doctrine but also embodies genuine religiosity, moral maturity (Fadhil & Sebgag, 
2021), and the ability to control unregulated basic psychological impulses Syahwat 
(desire) and Ghadhab (anger) which Al-Ghazali identifies as fundamental elements in 
the structure of the human Nafs (Rahmadi, 2022). This systemic failure is rooted in a 
normative-cognitive approach that neglects the inner psychological dimension, which 
is the primary determinant of both moral and immoral behavior. 

The literature on the psychology of religion presents two streams of thought 
with significant potential convergence. The first is Islamic psychology, which focuses 
on inner hierarchy and potential, asserting that Ruh and Qalb constitute the center of 
consciousness that transcends rational intellectual capacity (Uddin & Irshad, 2022). 
The second is Jungian analytical psychology, which highlights the central role of 
religion as a transcendent psychic function in attaining the Self. Jung specifically 
acknowledges that modern rational thought cannot fully resolve the psychological 
conflict arising from religious needs, and he believes that religion represents the 
unconscious and human emotions far better than purely scientific theories (Kermani, 
2020). This connection becomes more evident when considering that Jung’s concept 
of the Depth Unconscious which contains innate knowledge of God and instinctive 
wisdom closely resembles the Islamic conception of the Qalb (Sun & Kim, 2024). 
This comparison suggests that the Jungian psychological framework, with its 
recognition of the universality of archetypes and transpersonal dimensions, is 
fundamentally more compatible with the spiritual framework of Al-Ghazali than 
other Western psychological schools that strictly center on the Ego or materialism. 

Al-Ghazali developed a dynamic model of the Nafs, dividing it into three 
fundamental components that influence one’s psychological condition: 'Aql 
(intellect), Syahwat (desire), and Ghadhab (anger) (Elzamzamy et al., 2024). A person’s 
spiritual development is measured through stages of the Nafs, beginning with the 
lowest level, Nafs Ammarah (the soul that commands evil), progressing through Nafs 
Lawwamah (the self-reproaching soul), and culminating in Nafs Muthma’innah (the 
tranquil soul) (Trimulyaningsih et al., 2024). In this process, the role of the Qalb is 
vital, as it functions not merely as a physical organ, but as the spiritual center 
containing al-nur al-Ilahi (divine light) and Al-Basyirah al-Bathiniyyah (inner vision) that 
radiates faith. From this perspective, the primary goal of Islamic Religious Education 
is the perfection of moral character through the education of the Qalb and the 
cultivation of spiritual awareness. The success of Qalb education depends on two 
essential mechanisms: mujahadah (struggle against the passions) and riyadhah (spiritual 
training). These mechanisms are manifested through the systematic processes of 
Takhalli (purification from vices) and Tahalli (adornment with virtues) (Wahid et al., 
2025). 

Carl Gustav Jung developed a personality theory centered on the complex 
interaction between the conscious mind (Ego) and the unconscious both personal 
and collective. Jung's psychic structure includes the Persona (social mask), Ego 
(center of consciousness), Shadow, and Anima/Animus, which collectively integrate 
to form the Self. The key process in Jungian psychology is Individuation, a lifelong 
journey toward psychic wholeness and personality maturity through the harmonious 
integration of unconscious aspects into consciousness (Abarchah, 2023). Jung 
believed that the Collective Unconscious contains universal archetypes and, 
importantly, that all humans share a fundamental spiritual or religious need that is 
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often repressed by modern rational demands (Sun & Kim, 2024). Thus, Individuation 
is a unique process of self-discovery in which religiosity acts as a transcendent 
psychic function essential for unifying fragmented inner elements, providing personal 
and spiritual meaning, and forming an integrated sense of identity (Cherepanov & 
Morgunov, 2019). 

A structural comparative analysis reveals a close functional relationship 
between the core concepts of both theories. At the level of inferiority, Al-Ghazali’s 
Nafs Ammarah bis Su’, the reservoir of base desires and worldly impulses, has 
functional parallels with Jung’s concept of the Shadow. The Shadow is defined as the 
dark and repressed side of the human self, driven by primal instincts and suppressed 
due to social norms  (Kermani, 2020). Furthermore, the comparison extends to the 
spiritual center: Qalb (the center of Fitrah and al-nur al-Ilahi) corresponds functionally 
to Jung’s Self or Depth Unconscious, which is believed to contain instinctive wisdom 
and knowledge of God (M. I. Sari et al., 2023). Both Al-Ghazali and Jung emphasize 
that the root of psychological and moral problems lies in failure of self-development, 
caused by neglect, denial, or repression of these inferior aspects (Nafs Ammarah or 
Shadow), ultimately producing destructive inner conflict. 

Although previous studies have demonstrated significant structural 
similarities between Islamic and Jungian psychology, most have been limited to 
terminological comparisons (e.g., Nafs versus Ego/Id, Qalb versus Self) (Elzamzamy 
et al., 2024). The primary limitation is the absence of a truly integrative learning 
model that offers a practical methodological bridge for Islamic Religious Education 
practitioners. Contemporary Islamic Religious Education curricula require not only a 
strong conceptual framework but also clear and structured procedures capable of 
initiating and guiding students’ inner transformation (Wahid et al., 2025). Prior 
studies have not explicitly mapped the Sufi stages of Takhalli, Tahalli, and Tajalli onto 
Jung’s psychological stages in order to produce an operational cycle for Islamic 
Religious Education. Therefore, the novelty of this study lies in synthesizing Al-
Ghazali’s transformative method (Tazkiyah) with Jung’s universal psychological aim 
(Individuation), producing a procedural psycho-spiritual learning framework oriented 
toward holistic character formation through integrated psychic development 
(Trimulyaningsih et al., 2024). 

Based on the identified limitations in previous studies, the direction of this 
research must shift from passive philosophical analysis to methodological-application 
synthesis. This direction leads to the formulation of the “Tazkiyah–Individuation 
Learning Psychology Framework,” which systematically establishes implementation 
steps for Islamic Religious Education (Sifat et al., 2022). The framework proposes 
that the Islamic Religious Education curriculum follow a transformative cycle 
consisting of: identification and recognition of the Shadow/Ammarah, processes of 
negotiation and self-purification, assimilation of positive qualities, and full self-
realization  (Mutholingah & Zain, 2021). This model is designed to empower Islamic 
Religious Education teachers to function not only as instructors but also as spiritual 
counselors (Voon et al., 2022). Through this expanded role, teachers can help 
students explore their interests and talents, discover deeper meaning in religious 
teachings, and strengthen their mental health, spiritual well-being, and the formation 
of a unified adolescent identity (Ghani et al., 2024). 

The need for a robust psycho-spiritual framework has encouraged various 
integrative efforts in academic literature, particularly in Islamic guidance and 
counseling, where Al-Ghazali’s perspective is frequently presented as an alternative 
spiritual counseling approach (Siregar et al., 2024). However, a fundamental dualism 
persists: Islamic spiritual thought, centered on Qalb and Ruh as the deepest human 
potentials, versus Western psychology, which predominantly focuses on the Ego and 
mechanisms of the unconscious (Rothman & Coyle, 2020). Although comparative 
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studies have identified structural correlations for example, equating Nafs with 
Id/Ego/Superego or linking Jung’s Depth Unconscious with the function of the 
Qalb (Apriyanti et al., 2023). These studies generally stop at conceptual comparison. 
The most critical gap in the literature lies in operational methodology (Fakhruddin et 
al., 2025). Al-Ghazali provides a structured transformative method through Takhalli 
and Tahalli, while Jung provides a universal diagnosis and goal. Therefore, a deeper 
synthesis is required one that explains how classical spiritual methods can be 
translated and operationalized within a modern psychological framework for 
application in the Islamic Religious Education curriculum (Sunarno et al., 2022). 

This study aims to address the methodological gap identified in the literature 
by focusing on the unification of these frameworks (Fakhruddin et al., 2025). This 
aligns with the broader need for interdisciplinary strategies to enhance understanding 
in areas such as spiritual well-being and moral education. The explicit objective of the 
study is to identify the conceptual and more importantly methodological points of 
convergence between Al-Ghazali’s self-formation psychology, centered on Tazkiyatun 
Nafs, and Carl Jung’s analytical psychology, centered on the Individuation Process. 
Al-Ghazali’s psychology emphasizes Tazkiyatun Nafs for character formation (Sifat et 
al., 2022), and his psycho-spiritual counseling theory addresses aspects of nafs, qalb, 
ruh, and ‘aql to resolve personal issues and support psycho-spiritual development. 

Furthermore, this study aims to formulate an integrative learning psychology 
model that can serve as a framework for a holistic Islamic Religious Education 
curriculum. While Al-Ghazali’s ideas on Islamic educational curriculum have been 
shown to be relevant to Islamic Religious Education learning outcomes (Hanafie & 
Khojir, 2023), the proposed model is designed to emphasize Tazkiyatun Nafs as the 
core of the educational process, making it a pathway toward achieving psychic 
wholeness. Al-Ghazali’s concept of Tazkiyatun Nafs is increasingly recognized as a 
fundamental approach to character formation and mental well-being in modern 
Islamic education, as well as a reflective, introspective, and transformative spiritual 
practice for deep moral internalization. Through this model, Islamic Religious 
Education is expected to contribute meaningfully to addressing the contemporary 
moral crisis by shifting educational focus from merely transferring normative 
knowledge to fostering inner transformation and purification, particularly through 
Qalb education as the center of morality. The Islamic path toward health and 
wholeness involves the purification of the self (al-nafs) and the heart (qalb), guided by 
Al-Ghazali’s ethical principles emphasizing spiritual dimensions and purification of 
the soul. 

This study analyzes Al-Ghazali’s Tazkiyatun Nafs process, which consists of 
Takhalli (cleansing the soul from blameworthy traits), Tahalli (adorning the soul with 
praiseworthy traits), and Tajalli (the unveiling of divine presence when the soul 
becomes purified) (Mutholingah & Zain, 2021). These stages provide practical, 
structured, and applicable mechanisms that can be considered for operationalizing 
Jung’s Individuation stages specifically, integrating the Shadow and orienting the Ego 
toward the Self within the context of Islamic Religious Education. The concepts of 
Takhalli and Tahalli themselves constitute practices for self-improvement and the 
development of religious personality. Although Al-Ghazali and Jung differ in 
epistemological foundations, they share a synchronized ultimate goal: the attainment 
of spiritual perfection, a notion supported by efforts to integrate Islamic teachings 
with psychological principles.  

Jung defines the goal of Individuation as psychic wholeness and personality 
maturity, whereas Al-Ghazali positions the goal of Tazkiyatun Nafs as the attainment 
of Nafs Muthma’innah (the tranquil soul) (Trimulyaningsih et al., 2024). Both 
processes require purification from the distortions of desire (syahwat) that obstruct 
divine truth, in which Takhalli seeks to purify the self from reprehensible traits and 
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actions through self-discipline (riyadat al-nafs) and inner purification (tazkiyat al-nafs) as 
a practical framework (Rothman & Coyle, 2020). Thus, if Individuation explains what 
must be achieved (universal wholeness), Tazkiyatun Nafs explains how it is achieved 
through Sufi methods compatible with Islamic teachings. 

 
METHODS 

The unit of analysis in this theoretical comparative study is focused on psychic 
and spiritual concepts that are meta-theoretical in nature, rather than on the empirical 
behavior of research subjects such as individuals or groups of students. The key 
concepts under analysis include the structural and dynamic dimensions of personality 
(Rothman & Coyle, 2020). From Al-Ghazali’s perspective, the units of analysis 
consist of the Nafs (with its three levels: Ammarah, Lawwamah, and Mutma’innah), 
the Qalb (spiritual heart), the Ruh (soul), and the transformative mechanism of 
Tazkiyatun Nafs. Meanwhile, in Carl Jung’s framework, the units of analysis include 
the Self, the Individuation Process, the Shadow, and the Collective Unconscious 
(Kermani, 2020). A rigorous analysis is carried out to uncover the latent functions 
and meanings of each unit, ensuring that the resulting comparison is essential and 
operational in nature rather than merely a superficial comparison of terminologies. 
This approach allows the integration framework to attain strong philosophical and 
psychological validity (Zulkipli et al., 2022). 

This study adopts a Theoretical Comparative Library Research design, relying 
exclusively on books, journals, and academic literature as the primary objects of 
investigation (‘Pandey,’ 2025). The approach used is philosophical qualitative analysis, 
designed to compare two major theoretical frameworks originating from distinct 
epistemological traditions: Sufi–Islamic tradition and Western Analytical Psychology 
(Feuillebois-Pierunek, 2017). The main objective of this design is to identify points of 
functional correlation between the independent variables (Al-Ghazali’s theory and 
Jung’s theory) in order to formulate a synthetic dependent variable an innovative 
integrative learning model. The comparative nature of this design enables the 
researcher to identify ontological similarities, epistemological differences, and, most 
importantly, the potential for systematic methodological integration. This design 
provides a robust and coherent theoretical foundation before the proposed model 
can be empirically tested in future educational contexts (Minkov et al., 2024). 

Data collection in this library-based study is categorized into two major types. 
Primary sources include foundational works that contain the original concepts of 
both scholars. For Al-Ghazali, the main primary sources are Ihya’ Ulum al-Din and 
Ma’arij Al-Quds Fi Madarij Ma’rifat an-Nafs. For Carl Jung, the primary sources include 
Man and His Symbols, Aion: Researches into the Phenomenology of the Self, and The Archetypes 
and the Collective Unconscious (Minkov et al., 2024). Secondary sources consist of 
indexed academic journals, postgraduate theses, and monographs that specifically 
discuss interpretations, contemporary relevance, and comparative studies of concepts 
such as the Nafs, Qalb, Individuation, and the Shadow. The use of primary sources is 
strongly emphasized to maintain the integrity and accuracy of the original concepts 
(Fitri et al., 2025; Ningrum & Syafril, 2024; Zalnur et al., 2024). Whereas secondary 
sources function as comparative validation, offering modern interpretive context and 
bridging the gap between theological–philosophical language and applied 
psychological terminology. 

The data collection technique employed is systematic documentation, 
supported by heuristic searching and logical verification of relevant academic 
literature (Chalhoub et al., 2024). This process involves three stages. First, identifying 
core conceptual keywords and locating documents that contain in-depth discussions 
on the interrelations among concepts. Second, categorizing the collected data based 
on the three main themes that guide the study: Psychic Structure (personality 
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components), Transformative Processes (methodology), and Ultimate Purpose 
(wholeness/perfection). Third, data extraction is conducted directly by recording 
definitive quotations, descriptions of mechanisms, and the claimed functions 
articulated by each scholar. Since this research relies on library study, the validity and 
reliability of the findings are ensured through the selection of credible sources, 
consisting of original works and comparative analyses published in academically 
vetted journals and theses, thereby ensuring a solid theoretical foundation (Christou, 
2025). 

Data analysis is conducted through an inductive qualitative approach, following 
three main stages. The first stage is Data Reduction, in which all extracted theoretical 
information is summarized, filtered, and simplified to focus only on concepts that 
exhibit the most significant functional correspondence between the two frameworks 
(Monaro et al., 2022). The second stage is Comparative Content Analysis and 
Hermeneutics. At this stage, the researcher interprets the deeper meanings 
(hermeneutics) of key concepts, compares their latent functions, and performs cross-
checking (literature triangulation) with secondary findings to verify interpretive 
accuracy (Alejandro & Zhao, 2024). The final stage is Conceptual Synthesis, in which 
the comparative findings are integrated into a cohesive theoretical framework, 
producing a new learning model that can guide practical implementation in the field. 
 
RESULT AND DISCUSSION 

The findings of this study reveal a strong functional correspondence between 
Al-Ghazali’s Nafs Ammārah bi al-Sū’ and Carl Jung’s concept of the Shadow, both of 
which represent the inferior psychic domain that must be acknowledged and 
regulated (Petric, 2023). Functionally, both serve as instinctive sources of destructive 
potential. Jung asserts that an individual’s failure to recognize, acknowledge, and 
negotiate with the Shadow is the root of psychological disturbances, which may 
escalate into interpersonal conflict and even broader social dysfunction. Similarly, Al-
Ghazali describes the Nafs Ammārah as a “crater of evil” within the body and the 
“nest of corruption,” which, when dominant, destroys one’s humanity. Thus, the 
initial and unavoidable step in both transformative processes Tazkiyatun Nafs and 
Individuation is an honest self-admission of the inner vice triggered by inferior 
impulses. 

According to Al-Ghazali, Nafs Ammārah bi al-Sū’ represents the lowest level of 
the soul and is incapable of fulfilling the primary purpose of human creation serving 
God (Trimulyaningsih et al., 2024). This psychic state is entirely dominated by 
shahwah and ghadhab, excessive desire and anger (Uddin & Irshad, 2022). The 
Ammārah drives the fulfillment of basic bodily needs such as food, drink, and sexual 
desire, yet it constantly demands gratification beyond the limits of necessity. Al-
Ghazali’s characterization of it as a “crater of evil” and “the lair of all depravity” 
reinforces its position as the representation of inner darkness that drives individuals 
toward immoral outward and inward actions (Ali et al., 2022). Essentially, Nafs 
Ammārah is the principal source of moral temptation that must be subdued by the 
‘Aql and the Qalb.  

In contrast, the Shadow in Jungian psychology is an archetype representing the 
darkest, hidden, repressed, and guilt-laden side of personality, rooted in ancestral 
animal instincts (Boscaljon, 2024). The Shadow is intensely emotional and primal, 
often denied or rejected by the Ego for being socially unacceptable. Jung notes that 
the Shadow is not solely composed of morally blameworthy tendencies; it also 
contains positive latent qualities such as normal instincts, realistic insight, and 
creative impulses (Oktavia et al., 2025). Shadow Work, therefore, is essential not only 
for purifying the negative but also for recovering these hidden positive potentials and 
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integrating them into consciousness, enabling the personality to become more 
rounded and whole. 

Al-Ghazali’s process of Takhalli is methodologically identical to Jung’s Shadow 
Work (Wahid et al., 2025). Takhalli, the purification from vices such as envy, 
ostentation, arrogance, and wrath, constitutes a mandatory step before spiritual 
growth can occur (Trimulyaningsih et al., 2024). This cleansing requires individuals to 
consciously confront and acknowledge repressed or denied traits, which is a 
prerequisite for Jungian Shadow Assimilation. In other words, Jung warns that one 
must acknowledge the Shadow and enter into a difficult negotiation with it in order 
to achieve wholeness an interpretation that parallels Al-Ghazali’s concept of 
mujāhadah (inner struggle) against Nafs Ammārah (Paul et al., 2025). 

The second major finding shows an essential equivalence between Al-Ghazali’s 
Qalb/Ruh and Jung’s Self or Depth Unconscious (Feuillebois-Pierunek, 2017). Both 
are positioned as the transcendental centers that guide and organize the entire 
psyche, and both seek perfection or wholeness (Uddin & Irshad, 2022). The Self is 
the central archetype representing the ultimate goal of Individuation attaining psychic 
wholeness and personality maturity (Zulkipli et al., 2022). This link is reinforced by 
literature connecting Jung’s Depth Unconscious which is believed to contain 
instinctive wisdom and knowledge of God to the Islamic concept of the Qalb (Sari et 
al., 2023). Thus, the ultimate goal of both psychological systems is not merely social 
adjustment or worldly satisfaction, but holistic and transcendental spiritual realization 
(Hossain, 2024). 

In Al-Ghazali’s framework, the Qalb serves as an isthmus connecting the self 
(ego) with the Ruh (spirit). It is the center of divine consciousness, the seat of fitrah 
(innate disposition), and the innate sensitivity to right and wrong. The Qalb possesses 
a unique capacity to receive inspiration and emit al-nūr al-Ilāhī (divine light), as well as 
an inner eye (al-Basīrah al-Batiniyyah), which constitutes the source of faith (Ferhat, 
2020). Al-Ghazali holds that the true essence of humanity lies in the soul, and human 
perfection is achieved through the purification of the Qalb. A sound heart (qalb salīm) 
inherently promotes virtuous behavior, deters individuals from moral corruption, and 
continuously guides them toward righteous action. Balancing the roles of Aql 
(rationality) and Qalb (intuition/spiritual heart) is essential for developing the human 
spirit (Rahmadi, 2022). 

For Jung, the Self is the archetype of wholeness and the final outcome of the 
Individuation Process (Boscaljon, 2024). It represents the harmonious integration of 
all psychic elements, including the Ego and Shadow, leading to mature personality 
development (Scalabrini et al., 2022). The Self or Depth Unconscious contains 
instinctive wisdom capable of guiding and balancing the other parts of the psyche. 
Jungian literature also notes that this Depth Unconscious contains an innate 
knowledge of God (Albshkar et al., 2025; Hamzah et al., 2025). In religious art, the 
psychic unity resulting from the transcendent function is often symbolized as the 
Mandala, a symbol of wholeness representing self-realization. Jung defines the Self 
not as an empowered Ego but as a new center of the psyche that encompasses both 
consciousness and the unconscious  (Abdullayeva, 2024). 

The synthesis confirms that both the Qalb and the Self function as archetypes 
of transcendental guidance (Kermani, 2020). Jungian psychology aims to open the 
individual to guidance from the Depth Unconscious, a process that aligns with Al-
Ghazali’s emphasis on purifying the Qalb. By cleansing the Qalb from the stains of 
desire, al-nūr al-Ilāhī illuminates the inner sight, enabling the perception of divine 
truth while safeguarding the heart from conflict (Breidy, 2025). Thus, both theories 
converge in asserting that happiness and perfection cannot be measured externally or 
through worldly pleasures (desires deluded by illusion), but through the inward 
centering of the purified spiritual core (Rahawarin et al., 2025; Sari et al., 2025). 
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The most significant claim emerging from this study is the methodological 
correspondence between the stages of Tazkiyatun Nafs and the primary phases of 
Jung’s Individuation Process (Htay et al., 2025; Rahman et al., 2025). Takhalli 
(purification from vices) is functionally equivalent to Shadow Assimilation (the initial 
stage of Individuation), which must be undertaken to cleanse the Nafs Ammārah 
(Trimulyaningsih et al., 2024). Following Takhalli, the process proceeds to Tahalli 
(cultivation of virtuous traits), which mirrors the construction of new structures and 
the strengthening of the Jungian Ego–Self Axis (Sifat et al., 2022). Finally, Tajalli (the 
unveiling of divine illumination) represents the spiritual attainment synonymous with 
the realization of the Self wholeness and maturity. This sequence suggests that Al-
Ghazali’s Tazkiyatun Nafs offers a procedural blueprint for activating the psychic 
dynamics described by Jung. The phase of Nafs Lawwāmah (the reproaching soul) in 
Al-Ghazali’s system functions as a transitional phase, representing the Ego’s conflict 

as it begins to confront the Shadow, before progressing toward Nafs Muṭma’innah. 
The proposed model, the Tazkiyah–Individuation Integrative Learning Psychology, 

formulates a cyclical framework of purification and self-integration for Islamic 
Religious Education (Fakhruddin et al., 2025). This framework integrates Jungian 
psychic functions with Al-Ghazali’s Sufi stages. The first stage identifies Nafs 
Ammārah as the Shadow, which must be purified through Takhalli. The second stage 
involves Nafs Lawwāmah, reflecting the inner conflict experienced by the Ego as it 

struggles against primal impulses (Hossain, 2024). This is followed by Taḥalli, 
equivalent to strengthening the Ego–Self Axis through the cultivation of akhlāq al-
karīmah. The peak of the process is Tajalli, the realization of the Self, manifested as 

Nafs Muṭma’innah. This framework is significant because it transforms theoretical 
descriptive comparisons into a procedural model that can be applied to Islamic 
Education curriculum design. 

Table 1. Integrative Psycho-Spiritual Learning Model 
Al-Ghazali’s 
Components 

(Tazkiyatun Nafs) 

Carl Jung’s Components 
(Individuation) 

Instructional Function in 
Islamic Religious 

Education 

Nafs Ammārah / Desire / 
Anger (Syahwat/Ghadhab) 

The Shadow (Inferior 
Aspect of the Psyche) 

Identification and Regulation 
of Primal Instinctual Drives 

Takhalli Process 
Shadow Assimilation (Initial 
Phase of Individuation) 

Self-Purification (Mujāhadah) 
from Blameworthy Traits and 
Repressed Impulses 

Tahalli Process Ego–Self Axis Formation 
Development of Virtuous 
Traits, Personality Stability, 
and Akhlaq al-Karimah 

Nafs Muthma'innah/Tajalli 
Realization of the Self 
(Wholeness) 

Attainment of Spiritual Peace, 
Maturity, and Ma‘rifah 

Implementation of an integrative model in Islamic Religious Education should 
begin with an emphasis on the Takhalli phase, which directly incorporates Jungian 
shadow work. The curriculum action plan must encourage learners to engage in deep 
introspection not merely to comply with norms, but to honestly acknowledge and 
identify their “dark side” or reprehensible traits, such as envy (hasad), arrogance 
(takabbur), ostentation (riya’), and anger (ghadzab). This approach moves beyond 
simply suppressing negative impulses. Instead, the technique of mujahadah (struggling 
against the ego), as advocated by al-Ghazali, may be interpreted as a conscious 
negotiation with the Shadow (Ali et al., 2022). By acknowledging these drives, the 
destructive potential of the Nafs Ammarah can be brought to the surface of awareness 
and managed, preventing it from evolving into unconscious inner conflict and 
eventually manifesting as harmful social behavior. Islamic Religious Education must 
serve as a safe space through spiritual guidance and counseling, enabling students to 
confront their shadows without judgment. 
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The Tahalli phase functions as an active process of psychic synthesis, 
equivalent to the construction of the Jungian Ego–Self Axis. Following the 
purification achieved through Takhalli, the newly refined personality is filled with 
virtuous traits (akhlaq al-karimah), which result from a harmonious balance between 
the ‘Aql (intellect) and the Qalb (spiritual heart). In al-Ghazali’s view, personality 
perfection is realized when the four dimensions Qalb, Ruh, Nafs, and ‘Aql exist in a 
state of equilibrium (Apriyanti et al., 2023). Tahalli emphasizes sustained riyadhah 
(spiritual disciplines) (Sifat et al., 2022). This ensures that good actions (amal salih), 
derived from beneficial knowledge, are not merely incidental but become stable and 
enduring character traits. Thus, Tahalli is the phase of value internalization, during 
which the Ego consciously becomes oriented toward and guided by the archetypal 
Self. 

Although the transformative processes of Tazkiyatun Nafs and Individuation 
demonstrate a close methodological synchrony, it is important to highlight their 
nuanced differences in ultimate orientation. Jung’s objective is psychic wholeness, a 
discovery of the true self that is universal and psychological in nature (Elzamzamy et 
al., 2024). In contrast, al-Ghazali’s objective extends beyond psychic wholeness 
toward Ma‘rifah (gnosis of God) and Mahabbah (Divine love), representing the 
transcendental and eschatological dimensions of Islam (Rothman & Coyle, 2020). 
Integrative Islamic Religious Education employs Jungian frameworks to provide 
relevant psychological diagnostics and a structured method for universal self-
unification. Yet the resulting psychic wholeness is redirected toward Islamic 
eschatological objectives, making Self-realization not an end in itself but a necessary 
precondition for attaining Ma‘rifah and Divine closeness (Sunarno et al., 2022). 

The deepest meaning embedded in this theoretical synthesis is the realization 
of Dharma Insan, a term used in Jungian discourse to refer to the fulfillment of 
meaningful human purpose. The process of Individuative Tazkiyah philosophically 
requires that all worldly affairs including work and learning be conducted in full 
harmony with the soul so as not to generate internal conflict (Ismail & Haryanto, 
2022). By maintaining the clarity of the Qalb through purification and replenishment, 
individuals are protected from distortions of desire arising from waham (illusory 
perceptions) of fleeting worldly pleasures (Sari et al., 2023). This interpretation 
provides a profound solution to issues in Islamic Religious Education that are overly 
certificate-oriented (Sismanto, 2022). Through internalizing this model, academic and 
certification achievements are no longer viewed as materialistic objectives detached 
from the hereafter but rather as instruments for achieving complete Dharma Insan, 
wherein every deed in this world becomes meaningful for the afterlife and fulfilling 
for the inner self (Engkizar et al., 2023, 2024; Engkizar et al., 2025). 

The attainment of Nafs Muthma’innah (the serene and God-approved soul) 
serves as the highest reflection and indicator that an individual has successfully 
integrated the Shadow and realized the Self. At this stage, the Qalb is fully purified 
and guided by the Al-Nur al-Ilahiy. Although the present scholarship does not always 
explicitly reference Al-Nur al-Ilahiy as the direct guide of the Qalb, the concept of the 
heart as the controller and motivator of bodily action and its role in spirituality and 
divine knowledge has been widely discussed (Uddin & Irshad, 2022). The 
methodological implication for Islamic Religious Education is the necessity of 
curriculum designs that incorporate the assessment and training of spiritual 
intelligence. Learning activities in the Tajalli phase must facilitate genuine spiritual 
unveiling. This can be achieved through spiritual mediations such as dhikr 
(remembrance of God) and tafakkur (contemplation), which aim to open the inner 
eye (al-Basirah al-Batiniyyah) and internalize religious values, ultimately leading to inner 
peace and psychological well-being (Thoha et al., 2023). The inner balance attained at 
this stage naturally manifests in positive social behavior, including increased empathy, 
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tolerance, and the ability to understand differences qualities essential for spiritually 
mature and well-rounded character (Acetylena et al., 2024). 

Table 1. Conceptual and Methodological Integration in the Tazkiyah–
Individuation Model 

Component 
(Stage) 

Al-Ghazali’s 
Concept 

Carl Jung’s 
Concept 

Psychological 
Meaning 

Implications for 
Islamic Religious 

Education 

Identification 
of Psychic 
Inferiority 

Nafs 
Ammārah 
(dominant 
impulses of 
desire and 
anger) 

The Shadow 
(repressed dark 
aspects of the 
self) 

Psychic inferiority 
becomes a source of 
inner conflict if not 
acknowledged 

Students are guided to 
recognize their “dark 
side” through 
introspection, spiritual 
counselling, and 
reflective journaling 

Purification 
Stage 

Takhalli 
(mujāhadah; 
purification 
from 
blameworthy 
traits) 

Shadow Work 
/ Shadow 
Assimilation 

Acknowledgment 
and negotiation with 
negative impulses 

Curriculum provides 
self-purification 
activities: self-control 
practices, moral 
discussions, and 
character guidance 

Value-
Internalization 
Stage 

Tahalli 
(adornment 
with virtuous 
character) 

Ego–Self Axis 
Formation 
(alignment of 
the Ego with 
the Self) 

Formation of a 
stable, value-
oriented personality 
structure 

Teachers facilitate 
riyadah, character 
habituation, character-
building programs, and 
life-purpose coaching 

Enlightenment
/Peak Stage 

Tajalli 
(unveiling of 
Divine Light; 
Nafs 
Mutma’innah) 

Self-
Realization 
(psychic 
wholeness) 

Inner tranquillity, 
spiritual maturity, 
self-integrity 

Activities such as dhikr, 
contemplation, and 
spiritual meditation; 
integration of spiritual 
intelligence assessments 

Ultimate Goal 

Ma‘rifah and 
Qalb-
centered 
inner well-
being 

Self-wholeness 
and full 
psychic 
integration 

Union of conscious 
and unconscious 
dimensions 

Islamic Religious 
Education becomes a 
process of inner 
transformation, not 
merely knowledge 
transmission 

 
CONCLUSION 

This comparative theoretical study has formulated an Integrative Tazkiyah–
Individuation Learning Psychology Model that unites al-Ghazali’s Islamic psycho-
spiritual framework with Jung’s psychodynamic theory. The study identifies clear 
functional correspondences Nafs Ammārah with the Shadow, the Qalb with the Self, 
and the processes of Takhalli, Tahalli, and Tajalli with the major stages of 
Individuation. These findings offer a structured framework for Islamic Religious 
Education that shifts the focus from cognitive learning to measurable inner 
transformation. The model’s main contribution lies in its practical applicability. While 
Jungian psychology provides strong diagnostic value but lacks operational methods, 
al-Ghazali offers concrete practices such as riyadah and mujāhadah. Their integration 
enables educators to guide students through systematic soul development, 
reinforcing the relevance of Islamic Religious Education for mental health, spiritual 
well-being, and identity formation. However, the study remains conceptual and 
literature-based; thus, the proposed model has not been empirically tested. Future 
research should examine its effectiveness through phenomenological or experimental 
case studies, particularly within modular Islamic Religious Education curricula or 
psycho-spiritual counseling services in Islamic educational institutions. 
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